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Dear teacher,
Welcome to the new edition of our Cambridge Global English series, supporting the
Cambridge Lower Secondary English as a Second Language curriculum framework
(0876) from 2020.
This executive preview gives you a first look at our new resources and shows you how the key
components – learner’s book, workbook and teacher’s resource – work together to support you
and your learners.
In developing the series, we carried out extensive research with teachers around the world to make
sure we understood your needs and challenges.
The series has been developed to support English as a Second Language learners, giving them
the skills to study in English. We’ve included a range of cross-curricular topics, with vocabulary
support for subject-specific terms, while our ‘Language Detective’ feature provides explanations of
key grammar rules.
You’ll find an active learning approach throughout the resources, along with opportunities for
learners to develop 21st-century skills including communication and collaboration. Alongside this,
each unit includes a ‘Getting started’ feature, clear lesson objectives and activities that offer peer
and self-assessment – all supporting assessment for learning. We understand that each learner has
different needs, and that supporting this in the classroom can be challenging. Our learner’s books
and workbooks provide differentiated activities, while the teacher’s resource offers guidance on
how to bring differentiation into your lessons effectively. For example, we’ve included projects
at the end of each unit, which offer learners different ways to complete the activity, along with
guidance in the teacher’s resource on how to support and assess learners’ work.
We’ve also included a wide range of fiction, non-fiction and poetry to give learners exposure
to authentic language and texts and included lots of speaking and listening activities to develop
these core skills.
The Digital Classroom resource includes video, audio and interactive activities to bring content to
life for your learners. You’ll also find on-screen versions of the learner’s books and workbooks as
well as answers to all activities.
Our series is complemented by baseline assessment products to help you understand your learners’
potential, along with professional development opportunities to help you bring the most effective
teaching approaches into your classroom.
I hope you enjoy discovering the new series and how it can support you.

James Frith
Commissioning Editor
Cambridge University Press
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How to use this series
The Learner’s Book is designed for students to use
in class with guidance from the teacher. It offers
full coverage of the curriculum framework. The
cross-curricular content supports success across the
curriculum, with an international outlook. There is a
focus on critical thinking, reading and writing skills
with a literature section in every unit and a scaffolded
approach the development of written skills, with model
texts. End of unit projects provide opportunities for
formative assessment and differentiation so that you
can support each individual learners’ needs.
Digital Access with all the material from the book in
digital form, is available via Cambridge GO.

The write-in Workbook offers opportunities to help
students consolidate what they have learned in the
Learner’s Book and is ideal for use in class or as
homework. It provides grammar presentations and
plenty of differentiated grammar practice at three
tiers so that learners have choice and can support or
extend their learning, as required. Activities based on
Cambridge Learner Corpus data give unique insight
into common errors made by learners.
Digital Access with all the material from the book in
digital form, is available via Cambridge GO.
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THIS SERIES

In the full colour, print Teacher’s
Resource you’ll find everything you need
to deliver the course, including teaching
ideas, answers and differentiation and
formative assessment support. Each
Teacher’s Resource includes
•

A print book with detailed teaching
notes for each topic

•

A digital edition with all the material
from the book in digital form plus
editable unit and progress tests,
differentiated worksheets and
communicative games

The Digital Classroom is for teachers to use at the front
of the class. It includes digital versions of the Learner’s
Book and Workbook, complete with pop-up answers,
helping you give instructions easily and check answers.
Zoom in, highlight and annotate text, and support
better learning with videos, grammar slideshows and
interactive activities.

A letter to parents, explaining the course, is available to download
from Cambridge GO (as part of this Teacher's Resource).
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Welcoming the spring in Russia and
South America

A description of a celebration, festival
or traditional event
A presentation about traditional ways
of celebrating the birth of a baby; an
information poster about a festival

From childhood to adulthood
Ceremonies and traditions

A

April Fools’ Day around the world

Poetry: ‘Tuen Ng’ by Judith Nicholls; ‘Chinese New Year Dragon’ by John Foster
3
What we
wear, what
we waste

Attitudes to clothes and fashion
Ancient Egyptian style
Clothes and materials

Changing ideas about what we wear

Use idiomatic expressions to talk
about clothes

A letter to a newspaper about plans
for a new shop in the high street

Give a presentation about a traditional
item of clothing

A presentation about an upcycled
item; a presentation about a
traditional item of clothing

R

000–000

Recycling and upcycling

What can we do to save the planet

D

Poetry: ‘Ode to my Shoes’ by Francisco X. Alarcón; ‘Flannel’ by Kristin O’Connell George; ‘A Slash of Blue’ by Emily Dickinson
000–000

4
From A to B

Transport systems around the world
From wind power to the petrol engine:
a brief history of transport
Travelling around in Morocco

Talk about the history of transport
using a timeline

A guide to your home town or city for
a visitor

Ask and answer questions about
getting around in your country

A text for a webpage on ‘Unusual ways
of getting to school’; a presentation
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Compound nouns

Writing: useful phrases for
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How to use this book

How to use this book
In this book you will find lots of different features to help your learning.
What you will learn in the
unit or lesson.

In this lesson you will...
•

the vocabulary for meeting and greeting

•

listen and complete a text about social customs

•

talk and write about meeting and greeting in your culture

Big questions to find out what you
know already.

FT

Getting started
Who are the most important people in your life?

Important words and their meanings.
These words are included on wordlists
in the Teacher’s Resource.

Hello   How are things?   Good morning   Goodbye!   See you later    Hi
Bye   Nice to meet you   See you   How are you?    Good afternoon

Key words:
writing

context:
the words
surrounding a
particular word
that help you
understand it.

A

The key words feature presents crosscurricular vocabulary, Academic English
terms and instruction words.

hullabaloo: a lot of
excitement and noise
surrounding an event
1
orchard: a place
where fruit trees are
grown
2
snorted: made a
loud noise by forcing
air out through the
nose, like a horse
3
steadily: slowly and
gradually
15
urged: strongly
advised
16
twitched: made a
sudden short nervous
movement
1

D

R

Read real texts with helpful glossaries.

Use of English boxes and accompanying
questions present the main grammar
points in a unit through an active
learning approach.

Use of English

Past simple: regular and irregular

The past tense of these verbs are all in the text. Find them.
regular: sail   pull   wait   remain
irregular: be   was, ___   have   build  
leave   think   get   become   send
Remember how to form questions in the past simple:
Two nations were at war. Who were they?
Remember how to form negatives in the past simple.
The horse wasn’t a real horse and it wasn’t a real gift.

Remember

A brief revision of other language points.

Remember that you can use should and shouldn’t to ask
for and give advice.
What should you take when you visit friends and family?
Should you be careful when giving flowers?
You should wrap your gifts.
You shouldn’t give white flowers.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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Language tip
Use the pronoun
‘you’ to mean ‘people
in general’: In China,
you nod your head or
bow when you meet
someone.

Strategies you can use to help you
with your learning.

Questions to help you think about
how you learn.

Are the verb tenses correct: present, past, present perfect, … ?
Is the spelling accurate?
Are the commas, full stops and apostrophes in the right places?

Summary checklist

FT

This is what you have learned
in the unit.

I know about some customs of meeting and greeting and I can talk about them.
I know about some famous gifts in history.
I can have a conversation about giving gifts.
I can describe my family members and my family history.
I know about tracing ancestors.
I can talk about my experiences at secondary school.
I can have a conversation about giving gifts.

R

A

Questions that cover what you have
learned in each unit. If you can answer
these, you are ready to move on to the
next unit.

D

The Starter unit contains questions and
notes to help you remember some key
grammar points.

Audio is available with the Teacher’s Resource or Digital Classroom.
Video is available with Digital Classroom.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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The Think about it session introduces the
topic through topic vocabulary activities.

How to use this book

1

1 Making connections

Making connections

1.1 Think about it

3

1.1 Meeting and greeting

Which of the four texts in Exercise 2 does this photo illustrate?

In this lesson you will...

Vocabulary

In this unit you will…

•

use words and phrases for meeting and greeting

4

•

talk and write about meeting and greeting in your culture

•

talk and write about meeting and greeting in your culture.

•

read and understand a text about famous gifts in history

•

ask for and give ideas and opinions

•

•

listen to a description of a family and write about your
own family

Vocabulary

•

read about people tracing their ancestors

1

•

listen to students talking about what they’ve done at school

•

write an account of your first weeks at secondary school for
the school website.

formal

Do you know any words for hello and goodbye in other languages?

a
b
c
d
e
f
g

Work with a partner.
a

Practise saying these words and phrases.

b

Which words and phrases do you use when you meet someone?
Which do you use at the end of your conversation?
Which words and phrases are for friends and family?
Which would you use with your teachers?

Hello How are things?
Bye Nice to meet you

Good morning Goodbye! See you later
See you How are you? Good afternoon

Hi
Hey

5

03

Getting started
c

Who are the most important people in your life?

Reading and listening

Watch this!
02

2

Read about how people greet each other. Complete the text with the
missing words. Then listen and check.
back

cheek

hands

head

nose

Match the words and phrases from the text with their meanings.
to hug

pat

gesture

tip

to wave

Work with a partner. Ask and answer these questions about meeting
and greeting in your culture. You can listen to a model conversation to
help you.

Language tip

a
b

Use the pronoun
‘you’ to mean ‘people
in general’.

c
d

In China, you bow
when you meet
someone.

thumbs

cheek

a movement of the hand, arms or head to express something
the side of your face
to move your hand when saying hello or goodbye
following social customs and accepted ways of behaving
to put your arms round someone
the narrow or pointed end of something
a gentle friendly touch with a flat hand

Do you shake hands with your friends at school?
What do you do when you meet someone of your own age for
the first time?
What do you do when you meet an adult for the first time?
How do you greet family members and close friends?

Writing
6

a In Colombia, in formal situations women kiss each other on the ………
cheek when they meet; men
shake ………… . When greeting friends and family, women often hug or kiss; men shake
hands or hug.

Write a paragraph about meeting and greeting in your culture. Use the
words and expressions in Exercise 4 and your answers to Exercise 5.
When you meet someone of your own age for the first time, …
When you meet someone of your
own age for the first time
When you meet an adult for the first
time

b In India, close friends and family members hug when they meet, but they do not kiss. You
only kiss babies and very young children. Among friends, men may give each other a gentle
pat on the ………… .
c In China, you may nod your ………… or bow when you meet someone. You may also shake
hands. However, you must not kiss or hug.

When you greet family and friends

d In Thailand, people don’t hug or kiss each other when they meet. You greet friends and
colleagues with ‘wai’. Wai is a gesture. You put your hands together and bow your head.
The tips of your ………… should touch your chin for a friend and your ………… for someone
older than you. However, today younger people usually wave and even hug.

you

say ‘Hello’ / ‘Hi’ / ’How are you?’ / ’Nice
to meet you.’
shake hands / bow / nod your head.
give (them) a hug / a kiss on the
cheek / a pat on the back.

21

Engage with the
topic of the unit and
generate discussion
using the image, the
video and the big
question.

The opening session
includes Listening.

1 Making connections

In this lesson you will...
•

read and understand a text about famous gifts in history

•

use the past simple, regular and irregular.

04

Read the text and answer the questions.

1

a
b

2

3

Key words:
History

Which picture goes with which piece of text?
Look at the words in the History key words box.
Find them in the text. What are they in your language?

Choose the correct sentence to complete each paragraph in the
‘Famous gifts in history’ text. Then listen and check.
a
b
c

Look at the pictures. What can you say about each one?

Reading

There is a broken chain at her feet.
In 2007, the family sold it for 18.5 million US dollars.
They entered the city and destroyed it, bringing the war
to an end.

Work with a partner. Find these words in the text and try to work
out what they mean. Use the context and the pictures to help you.
Check your answers in a dictionary.
brilliant

army
independence
soldier
war

huge

engaged

Use of English

celebrate

enamel

centenary

cockerel

flaps (verb)

A
regular: sail, sailed

A

B

The Greeks and the Trojans were at war for ten years. To
bring the war to an end, the Greeks had a brilliant idea. They
built a huge wooden horse, left it at the gates of Troy and
then sailed away. The Trojans thought the horse was a gift
and pulled it into their city. They didn’t know that there were
Greek soldiers hiding inside the horse. During the night, the
Greek army sailed back and waited for the soldiers inside the
horse to get out and open the city gates for them.

1

The Statue of Liberty was a gift from the people of France to
the United States of America. It was given to them in 1886
to celebrate the centenary of the American Declaration of
Independence (4 July 1776). The statue, designed by Frédéric
Bartholdi, is of a woman holding a torch. The statue itself is
over 46 metres tall.

2

pull

wait

remain

irregular: be, was have build
leave think get become
Questions in the past simple:

Two nations were at war. Who were they?

4

Try to work out the
meaning of unfamiliar
words from their context.
For example, what does
the word ‘gift’ mean? The
article is called ‘Famous
gifts in history’ and it’s
about things that people
have given to each other
on special occasions.
Therefore, a gift is
something that you give
on a special occasion.

Past simple: regular and irregular

The past tense forms of these verbs are in the text.
Find them.

Famous gifts in history

torch

Reading tip

What did the Greeks build?

Did all the Greeks sail away from Troy?
The Trojans didn’t know that there were Greek
soldiers inside the horse.
The horse wasn’t a real horse and it wasn’t a real
gift.

Work in small groups. Take each paragraph from the text in turn. Half of the
group looks at the text and asks questions. The other half of the group answers
without looking at the text.
Start like this: Two nations were at war. Who were they?

5

Discuss these questions, giving reasons for your answers.
a
b
c

C

Do you believe the story of the Trojan horse?
Do you think the Statue of Liberty was a well-chosen gift?
What is your opinion of the Fabergé egg as a gift?

The Rothschild Fabergé egg was a gift from Béatrice
Ephrussi to Germaine Halphen, when she became engaged to
Béatrice’s younger brother, Baron Edouard de Rothschild, in
Paris in 1902. The egg is made of pink enamel and gold; on
the front is a clock. Every hour, a cockerel set with diamonds
appears from inside the egg, flaps his wings four times and
then nods his head three times. It remained in the Rothschild
collection for over a hundred years.

3

23

D

22

1 Making connections

The Talk
about it lesson
develops learners’
speaking skills.

Remember
You can use should and shouldn’t to ask for and give advice.

In this lesson you will...

What should you take when you visit friends and family?

•

listen to and understand information and opinions in a radio interview

Should you be careful when giving flowers?

•

ask for and give ideas and opinions.

You should wrap your gifts.
You shouldn’t give white flowers.

When do you give and receive gifts?

Listening

05

1

Speaking

Listen to two people talking on a radio programme. What are they talking about?
Which country do they mention?

3

Work in groups. You’re going to do a radio interview, like the one
in Exercise 1.
Step 1: Decide who is going to be the interviewer and who are
going to be the guests.

Speaking tip

Step 2: Ask and answer the questions in Exercise 2. Practise
asking the questions with the correct pronunciation and
intonation. Give your own answers to the questions.

Make a note of the words
and phrases below and
use them whenever
you can to keep a
conversation going.

Step 3: Do the interview. Use the words and phrases below.
Useful phrases for expressing yourself
Give an opinion

Listening models and
speaking tips help
provide scaffolding
for speaking.

I think it’s always a good idea to
(take / give) …
(Flowers / Sweets) … are good things to
take for most occasions.

2

Listen again. Here are the interviewer’s questions. How do Razia and Sandeep answer them?
a
b
c
d

24

There will be
opportunities to
think critically about
the information in
the text.

1.3 Talk about it

1.3 What should I give?

•

In this session you’ll
find Key Words
boxes.

Negatives in the past simple:

R

A non-fiction text
exposes learners
to cross-curricular
language.

1.2 History

1.2 It’s better to give than to receive

•

The crosscurricular session
prepares learners
to learn in
English across the
curriculum.

FT

20

19

What should you take when you visit
friends and family?
Should you be careful when giving
flowers? Why?
How should you wrap your gifts?
When is money a suitable present?

e
f
g
h

Is there anything you should
remember when giving money?
What do you give to close friends
and family?
When do you open your gifts?
When do you exchange gifts?

(At a wedding / When a baby is born),
for example …
Add information
There’s also a tradition of
(giving / exchanging) …

Make suggestions, ask about
suggestions

Keeping the conversation going

You can also (take / give / send) …

Yes, I agree.

You should never (give / take) …
You should wrap your presents in …
Why shouldn’t you give …?
Give reasons
That’s because …
Give examples
You may want to give special presents, like …

Listen to models
and practise
pronunciation and
intonation.

Express agreement
Ah, yes, good point.
Show you understand
Oh, I see.
Oh, right.
Comment on what someone has said
Ah, that’s interesting.

25

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
8

We are working with Cambridge Assessment International Education towards endorsement of these titles.
How to use this book

1 Making connections

The Write
about it section
supports learners to
write effective texts.

1.7 Write about it

1.7 Improve your writing

PARAGRAPH 1
General impressions

In this lesson you will...
•

write an account of your first weeks at secondary school for the school website.

•
•
•

PARAGRAPH 2

Should the style be formal or informal?
How long should your account be?
Will it include photos or illustrations?

School subjects and homework

My favourite subject is …
It’s fun (learning / doing) …
In science / history we’ve …
We’ve had quite a lot of homework in …,
but not much in …

Write a plan for your account.

Step 2:

On the opposite page there is a plan for you to follow.
Step 3:

Ask another student to check your plan.

Step 4:

Write your account.

Step 5:

Read through your account and check for mistakes.

PARAGRAPH 3

Pay attention to punctuation: are the apostrophes (’) in the correct places?

Progress

Ask another student to read your account and comment on it.

Step 6:

Have you followed the plan on the opposite page?
Is the information clear?
Are the verb tenses correct (especially present perfect and past simple)?
Have you used apostrophes correctly?
Are there any spelling mistakes?
Can you add anything to make it better?

Write a final version to be published on the
school website.

Step 7:

I’ve had good marks in …
I haven’t done so well in …
PARAGRAPH 4
After-school activities

I’ve joined …
I’ve played …
PARAGRAPH 5
Conclusion

I’ve enjoyed …
I’ve learned …
I’ve made some new friends.
All in all, I’ve …

FT

Model texts with
callouts support the
writing process.

•
•
•
•
•
•

Step-by-step tasks
support learners
in their planning,
writing and editing.

At first, …

Work in groups. Discuss these questions.

Step 1:

My first few weeks at secondary
school have gone well.
The first few days

Follow these steps.

33

32

1 Making connections

1.8 Project challenge

1.8 Project challenge

The Project
challenge lesson
includes choice of
projects.

You’re going to design and write a guide to social customs for an exchange student
visiting your school.

Project 1: Family history

1

You’re going to write a profile of the oldest person in your family.
1

Work in groups. There are going to be two sections in the guide.
Discuss the following questions and write down your ideas.

Read this account of an older family member. You’re going to write something similar.

Section 1 Meeting and greeting
•

The oldest person in my family is my great-grandmother. She’s
my father’s grandmother. Her name is Giulia. She’s 96 and
she was born in Naples, in Italy. She had seven brothers and
sisters. When she was 18, she emigrated to Argentina with two
of her brothers. She’s lived here for 78 years and she’s never
been back to Italy, but she still speaks Spanish with an Italian
accent! I’ve got some cousins and other relatives who live in
Italy. I haven’t met them, but I’d love to meet them one day.

What do you do when you meet someone for the first time?
Are there different customs for greeting people of different ages?

When you greet an older person, for example a grandparent, you ………… .
When you meet an adult, you smile and shake hands.
You shouldn’t ………… .

•

How should children address their teachers?
They should call them ………… .

A

Cecilia, Buenos Aires, Argentina
2

Section 2 Gifts

Think of an older member of your family.
Do some research to find out as much as you can about them.
a
b
c
d
e
f

•

What’s his / her name?
How are you related to him / her?
How old is he / she?
Where was he / she born?
Does / Did this person have brothers and sisters?
Do you know anything interesting, amusing or surprising about him / her?

3

Write a profile of this person. Use Cecilia’s profile of her great-grandmother to help you.

4

Work in groups. Other members of the group ask you the questions in Exercise 2.
They can ask other questions if they want to.

Was it useful to write an account of the family member
before you answered the questions? Why?

•

Did anybody ask you a question you couldn’t answer?
What did you say?

Divide the work among the members of your group.
Who is going to
write Section 1?

3
4

Shall we write
Section 2?

Who wants to find the
photos and illustrations?

Design and write your guide.
Exchange guides with another group. Make constructive comments and suggestions.

•

How did working in groups help you?

•

What did you learn from the comments of other students?

•

Did you get ideas to improve your work from looking at other
projects in the class? What were they?

R

•

What do visitors need to know about gifts?
When you visit someone, you can take ………… .

2

D
To Give by Vimal Shinagadia

08

1

Work in groups. Summarise this part of the story in no more than
ten sentences.
Step 1: Say what you remember of the key points of the story.
Make sure every member of the group has a chance to
say something.
Step 2: Choose one member of the group to write down the
summary. Everyone in the group helps the person who is
writing the summary.

3

Answer these questions.
a
b
c

4

How would you describe the character of the king in this story?
How would you describe the character of the peasant?
Find four time expressions in the story. How do these time
expressions help you when you’re reading?
Once upon a time, …

How many times does the writer use the word ‘gold’?
Why do you think he repeats the word?

5

Fables and traditional stories often feature an action that is repeated.
What is the action in this part of the story that is repeated? Can you
think of another traditional story where an action is repeated?

6

What do you think is going to happen next?
•
•
•

36

Once upon a time, there was a very powerful and very generous king who gave much of his
gold to the poor people of his lands. Each morning, the king would wake up early and share
his gold with the poor people who had gathered at the gates of his palace so that they might
buy food and clothing.

‘My name is Vimal and I go to Whitefield School in London. This story
is a traditional Hindi story and it was told to me by my friend’s mother.’

Read and listen to the first part of the story.
Do you think the story is based on real events and real people?
Or is it a fable – a traditional story that teaches a moral lesson?
Give your reasons.

2

To Give

Vimal Shinagadia is 16 years old.

Step 3: Each group takes it in turn to read their summary. The rest
of the class listens to check that the details are correct.

The audio can be
played the first time
you meet the story,
before learners read
the text.

1.9 Read and respond

1 Making connections

1.9 Fiction

What is the king going to do?
What is the peasant going to do?
How is the story going to end?

Self and peerevaluation checklists
for projects are
available in the
Teacher’s Resource.

35

34

The Read and
respond lesson
includes literature.
This might be a
fictional story,
a poem or a play.

Projects encourage
21st-century skills
such as research,
collaboration, and
creativity.

Project 2: A guide to social customs

generous: wanting to
help people by giving
them money
gather: to come
together
peasant: a poor farmer
5
crept: (past tense of
creep) moved quietly
and carefully
5
huddle: to move very
close to
10
royal guard: a person
who protects a king or
queen
11
steal: to take what is
not yours
11
thief: a person who
steals
12
capture: to catch a
person and keep them
as a prisoner
12
prison: a place where
thieves and other
criminals are kept
15
damp: slightly wet
15
cell: a small room in a
prison where a prisoner
is kept
17
gladly: happily
18
fall on hard times: to
have little or no money
and other difficulties in
life
20
drought: a long period
of time when there is no
rain
20
cattle: cows
27
bestow: (formal)
to give someone an
important present
1

5

3

5

10

One night, a peasant crept up to the palace and huddled up against the wall where he would
not be seen. The peasant decided that he would camp by the gates of the palace so that he
would be the ﬁrst in line to receive some gold pieces from the king the following morning.
“If I am the ﬁrst,” reasoned the peasant, “then perhaps the king will give me more gold and I
will no longer be poor or hungry.”
But when one of the royal guards noticed the peasant creeping around at the gates of the
palace, he thought that the man must be a thief come to steal the king’s gold in the night. And
so the guard captured the peasant and locked him away in the prison beneath the palace.
The next morning, after being told of the events of the previous night, the generous king
decided to go and talk to the peasant who was locked in his prison.

15

20

The king approached the dark and damp cell and asked the peasant, “Why would you want
to steal from me when all you had to do was ask for gold in order to feed and clothe yourself;
do you not know that I would have given it to you gladly?”
The poor man explained that he was not a thief at all, but simply a peasant who had fallen on
hard times and now needed help. “I was once a good farmer and a good businessman,” said
the man, “until the droughts came and thieves stole my cattle.”

The literature is used
as a platform for
work on values.

The peasant looked directly at the king. “I did not come to steal from you,” he insisted. “I came in
the night so that I might be the ﬁrst to receive some gold in the morning. That is all, I promise.”

25

Upon hearing the peasant’s story, the generous king was much moved. He ordered the guards
to release the man from his prison. Then he gave the peasant ten gold pieces with which to
change his fortunes. The peasant thanked the generous king and left the palace with his gold.
But the next day, the peasant was not satisﬁed with his gift of ten gold pieces. Each night he
returned to the palace and waited by the gates, and each morning the generous king bestowed
upon the peasant ten more gold pieces.

30

This went on for many nights and many days, until the king asked the peasant, “Why do
you continue to come to my palace when I have given you so much gold? Surely you are no
longer poor or hungry?”
“But I wish to be like you,” said the peasant to the king. “I want to be rich and powerful.”
09

Turn the page to ﬁnd out what happened.

37
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1

Making connections

In this unit you will…
talk and write about meeting and greeting in your culture

•

read and understand a text about famous gifts in history

•

ask for and give ideas and opinions

•

listen to a description of a family and write about your
own family

•

read about people tracing their ancestors

•

listen to students talking about what they’ve done at school

•

write an account of your first weeks at secondary school for
the school website.

FT

•

Getting started

D

R

Watch this!

A

Who are the most important people in your life?

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1 Making connections

1.1 Meeting and greeting
In this lesson you will...

•

•

use words and phrases for meeting and greeting

•

talk and write about meeting and greeting in your culture.
Do you know any words for hello and goodbye in other languages?

Vocabulary
Work with a partner.
a

FT

1

Practise saying these words and phrases.
Hello How are things?
Bye Nice to meet you

c

Which words and phrases do you use when you meet someone?
Which do you use at the end of your conversation?
Which words and phrases are for friends and family?
Which would you use with your teachers?

A

b

Good morning Goodbye! See you later
See you How are you? Good afternoon

Reading and listening
2

Read about how people greet each other. Complete the text with the
missing words. Then listen and check.

R

02

back

cheek

hands

head

nose

thumbs

Hi
Hey

Language tip
Use the pronoun
‘you’ to mean ‘people
in general’.
In China, you bow
when you meet
someone.

D

a In Colombia, in formal situations women kiss each other on the ………
cheek when they meet; men
shake ………… . When greeting friends and family, women often hug or kiss; men shake
hands or hug.
b In India, close friends and family members hug when they meet, but they do not kiss. You
only kiss babies and very young children. Among friends, men may give each other a gentle
pat on the ………… .
c In China, you may nod your ………… or bow when you meet someone. You may also shake
hands. However, you must not kiss or hug.
d In Thailand, people don’t hug or kiss each other when they meet. You greet friends and
colleagues with ‘wai’. Wai is a gesture. You put your hands together and bow your head.
The tips of your ………… should touch your chin for a friend and your ………… for someone
older than you. However, today younger people usually wave and even hug.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1.1 Think about it

3

Which of the four texts in Exercise 2 does this photo illustrate?

Vocabulary
4

Match the words and phrases from the text with their meanings.
formal

gesture

tip

to wave

a movement of the hand, arms or head to express something
the side of your face
to move your hand when saying hello or goodbye
following social customs and accepted ways of behaving
to put your arms round someone
the narrow or pointed end of something
a gentle friendly touch with a flat hand

Work with a partner. Ask and answer these questions about meeting
and greeting in your culture. You can listen to a model conversation to
help you.
a
b
c
d

Do you shake hands with your friends at school?
What do you do when you meet someone of your own age for
the first time?
What do you do when you meet an adult for the first time?
How do you greet family members and close friends?

A

5

pat

R

03

to hug

FT

a
b
c
d
e
f
g

cheek

Writing

Write a paragraph about meeting and greeting in your culture. Use the
words and expressions in Exercise 4 and your answers to Exercise 5.

D

6

When you meet someone of your own age for the ﬁrst time, …
When you meet someone of your
own age for the first time
When you meet an adult for the first
time
When you greet family and friends

you

say ‘Hello’ / ‘Hi’ / ’How are you?’ / ’Nice
to meet you.’
shake hands / bow / nod your head.
give (them) a hug / a kiss on the
cheek / a pat on the back.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1 Making connections

1.2 It’s better to give than to receive
In this lesson you will...

•

•

read and understand a text about famous gifts in history

•

use the past simple, regular and irregular.
Look at the pictures. What can you say about each one?
Key words:
History

Reading
Read the text and answer the questions.
a
b

Which picture goes with which piece of text?
Look at the words in the History key words box.
Find them in the text. What are they in your language?

A

Famous gifts in history

The Greeks and the Trojans were at war for ten years. To
bring the war to an end, the Greeks had a brilliant idea. They
built a huge wooden horse, left it at the gates of Troy and
then sailed away. The Trojans thought the horse was a gift
and pulled it into their city. They didn’t know that there were
Greek soldiers hiding inside the horse. During the night, the
Greek army sailed back and waited for the soldiers inside the
horse to get out and open the city gates for them.

2

The Statue of Liberty was a gift from the people of France to
the United States of America. It was given to them in 1886
to celebrate the centenary of the American Declaration of
Independence (4 July 1776). The statue, designed by Frédéric
Bartholdi, is of a woman holding a torch. The statue itself is
over 46 metres tall.

A

B

D

R

1

3

army
independence
soldier
war

FT

1

C

The Rothschild Fabergé egg was a gift from Béatrice
Ephrussi to Germaine Halphen, when she became engaged to
Béatrice’s younger brother, Baron Edouard de Rothschild, in
Paris in 1902. The egg is made of pink enamel and gold; on
the front is a clock. Every hour, a cockerel set with diamonds
appears from inside the egg, flaps his wings four times and
then nods his head three times. It remained in the Rothschild
collection for over a hundred years.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1.2 History

2

Choose the correct sentence to complete each paragraph in the
‘Famous gifts in history’ text. Then listen and check.
a
b
c

3

There is a broken chain at her feet.
In 2007, the family sold it for 18.5 million US dollars.
They entered the city and destroyed it, bringing the war
to an end.

Work with a partner. Find these words in the text and try to work
out what they mean. Use the context and the pictures to help you.
Check your answers in a dictionary.
brilliant

huge

engaged
Use of English

celebrate

enamel

centenary

cockerel

Try to work out the
meaning of unfamiliar
words from their context.
For example, what does
the word ‘gift’ mean? The
article is called ‘Famous
gifts in history’ and it’s
about things that people
have given to each other
on special occasions.
Therefore, a gift is
something that you give
on a special occasion.

ﬂaps (verb)

Past simple: regular and irregular

The past tense forms of these verbs are in the text.
Find them.
regular: sail, sailed

torch

Reading tip

FT

04

pull

wait

remain

Did all the Greeks sail away from Troy?

Negatives in the past simple:

The Trojans didn’t know that there were Greek
soldiers inside the horse.

A

irregular: be, was have build
leave think get become

What did the Greeks build?

Questions in the past simple:

4

The horse wasn’t a real horse and it wasn’t a real
gift.

R

Two nations were at war. Who were they?

Work in small groups. Take each paragraph from the text in turn. Half of the
group looks at the text and asks questions. The other half of the group answers
without looking at the text.

D

Start like this: Two nations were at war. Who were they?
5

Discuss these questions, giving reasons for your answers.
a
b
c

Do you believe the story of the Trojan horse?
Do you think the Statue of Liberty was a well-chosen gift?
What is your opinion of the Fabergé egg as a gift?

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1 Making connections

1.3 What should I give?
In this lesson you will...

•

•

listen to and understand information and opinions in a radio interview

•

ask for and give ideas and opinions.
When do you give and receive gifts?

Listening
Listen to two people talking on a radio programme. What are they talking about?
Which country do they mention?

FT

1

D

R

A

05

2

Listen again. Here are the interviewer’s questions. How do Razia and Sandeep answer them?
a
b
c
d

What should you take when you visit
friends and family?
Should you be careful when giving
flowers? Why?
How should you wrap your gifts?
When is money a suitable present?

e
f
g
h

Is there anything you should
remember when giving money?
What do you give to close friends
and family?
When do you open your gifts?
When do you exchange gifts?

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1.3 Talk about it

Remember
You can use should and shouldn’t to ask for and give advice.
What should you take when you visit friends and family?
Should you be careful when giving ﬂowers?
You should wrap your gifts.
You shouldn’t give white ﬂowers.

Speaking

FT

Work in groups. You’re going to do a radio interview, like the one
in Exercise 1.

Step 1: Decide who is going to be the interviewer and who are
going to be the guests.

Speaking tip

Step 2: Ask and answer the questions in Exercise 2. Practise
asking the questions with the correct pronunciation and
intonation. Give your own answers to the questions.

Make a note of the words
and phrases below and
use them whenever
you can to keep a
conversation going.

A

3

Step 3: Do the interview. Use the words and phrases below.
Useful phrases for expressing yourself

R

Give an opinion

I think it’s always a good idea to
(take / give) …

(Flowers / Sweets) … are good things to
take for most occasions.

(At a wedding / When a baby is born),
for example …
Add information
There’s also a tradition of
(giving / exchanging) …
Keeping the conversation going

You can also (take / give / send) …

Yes, I agree.

D

Make suggestions, ask about
suggestions

You should never (give / take) …
You should wrap your presents in …
Why shouldn’t you give …?
Give reasons
That’s because …
Give examples
You may want to give special presents, like …

Express agreement
Ah, yes, good point.
Show you understand
Oh, I see.
Oh, right.
Comment on what someone has said
Ah, that’s interesting.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1 Making connections

1.4 You and your family
In this lesson you will...

•

•

listen to a description of a family and write about your own family

•

use apostrophes ’s and s’ (my father’s brother, my grandparents’ early lives).
In thirty seconds, how many words for family members can you remember?

Vocabulary
Work with a partner. Match the definitions to the words.

FT

1

ancestors  mother’s mother  mother’s father  
great-grandparents  nephew   niece  only child  relatives

c
d

e

f
g
h

your grandfather on your mother’s
side
a child with no brothers or sisters
your mother’s / father’s grandparents
people in your family a long time ago

Look at these informal words for members of the family. Who do they refer to?

R

2

members of your family
your brother’s or your sister’s
daughter
your brother’s or your sister’s son
your grandmother on your mother’s
side

A

a
b

grandma  granny  grandpa  granddad  mum  dad

Speaking

Work with a partner. Ask and answer these questions about your family.

D

3

a
b
c
d
e
f
g
h

What are your grandparents’ first names? My mother’s father is called …
Where were your grandparents born?
Where were your parents born?
What is your father’s date of birth?
How many cousins have you got? Can you name them all?
Have you got any relatives you’ve never met?
Have any members of your family emigrated to other countries? Who, and where?
Do you know where your ancestors came from?

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1.4 Think about it

Use of English

Apostrophes ’s and s’

Notice the difference between apostrophe s (’s) and s apostrophe (s’):
•

Apostrophe s (’s) shows that something belongs to one person or one thing

•

s apostrophe (s’) shows that something belongs to more than one person or thing.

What is your father’s date of birth? = What is the date of birth of your father?
What are your grandparents’ ﬁrst names? = What are the ﬁrst names of your grandparents?
Why is the apostrophe before the s in the first sentence and after the s in the second sentence?

Put the apostrophes in the right position in these sentences.
a
b
c

My cousins name is Su-Wei.
My cousin’s name is Su-Wei.
My grandmothers name is Aisha.
When I was young I lived very near
my grandparents house.

a
b
c

Who has the same name as Alicia?
Who was born first, Alicia or her
brother Carlos?
Where do Alicia’s mother’s
parents live?

d
e
f

Who are Rosa and Natalia?
Where do Rosa and Natalia live?
Are Rosa and Natalia on Alicia’s mother’s
side or her father’s side of the family?
How do you know?

You’ve had an email from a distant relative who is researching your family history.
Write your reply.

D

6

e
f

Listen and answer the questions.

R

5

My sisters names are Grace
and Alice.
My fathers brothers live in Jakarta.
I want to find out more about my
ancestors lives.

A

Listening
06

d

FT

4

New message

Could you tell me anything you know about
the family? What are your grandparents’
names? Where were they born? Are you
named after anyone in the family? I’d love to
know about any relatives you have in other
countries.
Looking forward to hearing from you.

Reply

Thank you for your email. Here is some
information that might help you.
My (grandmother’s / grandfather’s) name is … .
I’m named after my … . I’ve got an (older
sister / younger brother). She’s / He’s called … .
My mother / father is an only child. Some of my
relatives live in …

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1 Making connections

1.5 Family history
Key words:
Geography

In this lesson you will...
read about people tracing their ancestors

•

use which/that, who and whose in defining relative clauses.
Look at the words in the Geography key words box. Which are
continents? Which are countries? Which is a point of the compass?

Reading
1

Africa
Asia
China
Europe
Indonesia
south-east

FT

•

•

Look at the map and read the article to find out about a scientific
approach to family history. What does the map show?
Arctic Ocean

A remarkable

A

journey

EUROPE

NORTH
AMERICA

ASIA

AFRICA

Paciﬁc Ocean
SOUTH
AMERICA

R

Indian Ocean

D

‘I’m from Spain and my parents, grandparents and
great-grandparents are Spanish too. I’m interested
in family history, so I asked my parents to do a DNA
test to find out about our ancestors. We discovered
that our family history started in Africa. The DNA test
showed that we’re part of a family whose ancestors
travelled from Africa through Europe to get here. It’s a
fascinating story. They were part of a group which also
travelled as far east as China. I had no idea!’ Serena

‘I discovered that I’m descended from
people who travelled across three
continents. I wondered how they
crossed from Asia into Alaska and
then into Canada. I discovered there
was once a land bridge that linked the
two continents. That was more than
15,000 years ago. Amazing!’ Zak

AUSTRALIA

Did You Know?

Atlantic Ocean

DNA (deoxyribonucleic acid) is
the hereditary material in humans
and in almost all other living
things. DNA is in the nucleus
of the cells. It contains genetic
information and instructions.
What is ‘DNA’ in your language?

‘I was surprised to find out that my ancestors
travelled from Africa, through Asia and finally
settled in South-East Asia, in Indonesia, where
thousands of years later I was born. It’s interesting
to think that I share ancestry with people who live in
countries far away. In a sense, they are my relatives,
just like my cousins here in Jakarta. It made me
think that we are all one big family!’ Vikal

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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1.5 Geography

2

Answer the questions.
a
b
c
d

How did Serena find out about her ancestors? What did she find out?
How did Zak’s ancestors reach Canada? Can people today make the same journey?
Where does Vikal live? Which route did his ancestors take to get there?
How do Serena, Zak and Vikal feel about their discoveries?

Use of English

which / that, who and whose in deﬁning relative clauses

Remember: which / that for things, who and whose for people.
There was once a land bridge. The land bridge linked the two continents.

FT

There was once a land bridge which / that linked the two continents.
I share ancestry with people. Those people live in countries far away.
I share ancestry with people who live in countries far away.

I’m part of a family. Our ancestors travelled a long way to get here.

I’m part of a family whose ancestors travelled a long way to get here.

Join these sentences together with which / that, who or whose.
a
b
c

D

d
e

You can do a DNA test. The test tells you where your ancestors came from.
You can do a DNA test that (or which) tells you where your ancestors came from.
I’ve got some cousins and other relatives. They live in Italy.
Just over 8000 years ago there was a land bridge in Europe. The land bridge linked
Britain to France.
I’m one of three Irish people in my class. Our ancestors all came from Limerick.
There are special websites and apps. These websites and apps help you find out
about your family history.

R

3

A

Why is it a good idea to join sentences together with which / that, who or whose?

Speaking
4

Work in pairs or groups. How would you explain to your parents or friends
what you have learned from reading ‘A remarkable journey’?
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1.6 You and your school
In this lesson you will...
listen to students talking about what they’ve done at school

•

ask and answer questions about what you’ve done at school this term.
What are the main differences between your
secondary school and your primary school?

Reading
1

A teacher has asked new students to describe
their first few weeks at secondary school.
Read what two of them said. Are they mostly
positive or negative about their new school?

2

Answer the questions.

Anisha

In the first week, I got into
trouble when I was late for a
lesson because I couldn’t find the
classroom. I’ve enjoyed English and
I gave a presentation in history last
week. It went well. I’ve played football but
we haven’t had any matches yet. I’ve got lots
of new friends now. So far, so good!

A

b
c
d
e

How long have Anisha and Felipe
been at their new school?
What has Anisha done outside lessons?
What was difficult for Felipe at first?
What went well for Felipe last week?
What do you think Felipe means by
‘so far, so good’?

R

a

My first few weeks at
secondary school have gone
well. I’ve enjoyed doing new
subjects like chemistry. It’s fun
learning in a lab. I’ve also joined
the school jazz band. I play the trumpet and
we practise after school on Wednesdays. I’ve
played volleyball, too. And I’ve made a lot of new
friends.

FT

•

•

Present perfect simple

D

Use of English

Felipe

Present perfect simple

Past simple

We use the present perfect to talk about situations
continuing up to the present.

Remember, we use the past simple to talk
about situations which have ended.

Which subjects have you enjoyed this term?

Which subjects did you enjoy last term?

I’ve enjoyed science.

I enjoyed maths.

Has the headteacher spoken to you?
We also use the present perfect when we don’t specify a past time.
What have you done in history? We’ve done the ancient Greeks.
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1.6 Talk about it

3

Complete the sentences using the present perfect of the verb in brackets.
a
b
c
d
e
f

I’ve………
made (make) a lot of new friends this term.
I think we ………… (have) too much science homework this term.
I ………… (enjoy) new subjects like technology and design.
I’m in the football team, but we ………… (not play) any matches yet.
My friend ………… (be) in trouble with the headteacher.
………… you ………… (see) the science labs? They’re great!

Listening

07

Before you listen, read the questions in the survey.
Who do you think wrote the survey? Who is going to answer it?

FT

4

Always read the
questions before
you listen.

5

Listen to Anisha and Felipe doing the survey.
Have they done well at school this term?

6

How did Anisha and Felipe answer each question? Listen again.

Speaking

With a partner, ask and answer the questions in the class survey.

A

7

Listening tip

Step 1: Partner A: Practise asking the questions in the survey with the correct
pronunciation and intonation.

R

Partner B: Decide how you are going to answer the survey questions.
Use the text in Exercise
1 and the answers to
Class survey
Exercise 3 to help you.

D

Step 2: Listen again to the
conversation between
Anisha and Felipe to
help you.

Step 3: Ask and answer the
questions in the survey.

This term …

1 Which subjects have you
enjoyed this term?

2 Which subjects have you
enjoyed least?

3 What have you done in
science?

4 What have you done in
history?

5 Have you had good marks
in all subjects?

6 Have you done any

after-school activities?

7 Which sports have
you played?

8 Have you been in

trouble? And what for?

9 Has the headteacher
spoken to you?

10 Have you enjoyed this
term so far?
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1.7 Improve your writing
In this lesson you will...
•

write an account of your first weeks at secondary school for the school website.

Follow these steps.
Work in groups. Discuss these questions.
•
•
•
Step 2:

Should the style be formal or informal?
How long should your account be?
Will it include photos or illustrations?

FT

Step 1:

Write a plan for your account.

On the opposite page there is a plan for you to follow.
Step 3:

Ask another student to check your plan.

Step 4:

Write your account.

Step 5:

Read through your account and check for mistakes.

Step 6:

A

Pay attention to punctuation: are the apostrophes (’) in the correct places?
Ask another student to read your account and comment on it.

Have you followed the plan on the opposite page?
Is the information clear?
Are the verb tenses correct (especially present perfect and past simple)?
Have you used apostrophes correctly?
Are there any spelling mistakes?
Can you add anything to make it better?

D

R

•
•
•
•
•
•

Step 7:

Write a final version to be published on the
school website.
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1.7 Write about it

PARAGRAPH 1
General impressions

My first few weeks at secondary
school have gone well.
The first few days

At first, …
PARAGRAPH 2
School subjects and homework

FT

My favourite subject is …
It’s fun (learning / doing) …
In science / history we’ve …
We’ve had quite a lot of homework in …,
but not much in …
Progress

A

PARAGRAPH 3

I’ve had good marks in …
I haven’t done so well in …

R

PARAGRAPH 4

After-school activities

I’ve joined …
I’ve played …

D

PARAGRAPH 5
Conclusion

I’ve enjoyed …
I’ve learned …
I’ve made some new friends.
All in all, I’ve …
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1.8 Project challenge
Project 1: Family history
You’re going to write a proﬁle of the oldest person in your family.
1

Read this account of an older family member. You’re going to write something similar.

FT

The oldest person in my family is my great-grandmother. She’s
my father’s grandmother. Her name is Giulia. She’s 96 and
she was born in Naples, in Italy. She had seven brothers and
sisters. When she was 18, she emigrated to Argentina with two
of her brothers. She’s lived here for 78 years and she’s never
been back to Italy, but she still speaks Spanish with an Italian
accent! I’ve got some cousins and other relatives who live in
Italy. I haven’t met them, but I’d love to meet them one day.

Cecilia, Buenos Aires, Argentina

Think of an older member of your family.
Do some research to find out as much as you can about them.

What’s his / her name?
How are you related to him / her?
How old is he / she?
Where was he / she born?
Does / Did this person have brothers and sisters?
Do you know anything interesting, amusing or surprising about him / her?

R

a
b
c
d
e
f

A

2

Write a profile of this person. Use Cecilia’s profile of her great-grandmother to help you.

4

Work in groups. Other members of the group ask you the questions in Exercise 2.
They can ask other questions if they want to.

D

3

•

Was it useful to write an account of the family member
before you answered the questions? Why?

•

Did anybody ask you a question you couldn’t answer?
What did you say?
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1.8 Project challenge

Project 2: A guide to social customs
You’re going to design and write a guide to social customs for an exchange student
visiting your school.
1

Work in groups. There are going to be two sections in the guide.
Discuss the following questions and write down your ideas.
Section 1 Meeting and greeting
•

What do you do when you meet someone for the first time?
Are there different customs for greeting people of different ages?

FT

When you greet an older person, for example a grandparent, you ………… .
When you meet an adult, you smile and shake hands.
You shouldn’t ………… .
•

How should children address their teachers?
They should call them ………… .

Section 2 Gifts
•

What do visitors need to know about gifts?

2

A

When you visit someone, you can take ………… .
Divide the work among the members of your group.

Who wants to find the
photos and illustrations?

Design and write your guide.
Exchange guides with another group. Make constructive comments and suggestions.

D

3
4

Shall we write
Section 2?

R

Who is going to
write Section 1?

•

How did working in groups help you?

•

What did you learn from the comments of other students?

•

Did you get ideas to improve your work from looking at other
projects in the class? What were they?
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1.9 Fiction
To Give by Vimal Shinagadia
08

1

Vimal Shinagadia is 16 years old.
‘My name is Vimal and I go to Whitefield School in London. This story
is a traditional Hindi story and it was told to me by my friend’s mother.’

Read and listen to the first part of the story.
Do you think the story is based on real events and real people?
Or is it a fable – a traditional story that teaches a moral lesson?
Give your reasons.
Work in groups. Summarise this part of the story in no more than
ten sentences.

FT

2

generous: wanting to
help people by giving
them money
3
gather: to come
together
5
peasant: a poor farmer
5
crept: (past tense of
creep) moved quietly
and carefully
5
huddle: to move very
close to
10
royal guard: a person
who protects a king or
queen
11
steal: to take what is
not yours
11
thief: a person who
steals
12
capture: to catch a
person and keep them
as a prisoner
12
prison: a place where
thieves and other
criminals are kept
15
damp: slightly wet
15
cell: a small room in a
prison where a prisoner
is kept
17
gladly: happily
18
fall on hard times: to
have little or no money
and other difficulties in
life
20
drought: a long period
of time when there is no
rain
20
cattle: cows
27
bestow: (formal)
to give someone an
important present
1

Step 1: Say what you remember of the key points of the story.
Make sure every member of the group has a chance to
say something.

Step 2: Choose one member of the group to write down the
summary. Everyone in the group helps the person who is
writing the summary.

Answer these questions.
a
b
c

How would you describe the character of the king in this story?
How would you describe the character of the peasant?
Find four time expressions in the story. How do these time
expressions help you when you’re reading?
Once upon a time, …

R

3

A

Step 3: Each group takes it in turn to read their summary. The rest
of the class listens to check that the details are correct.

How many times does the writer use the word ‘gold’?
Why do you think he repeats the word?

5

Fables and traditional stories often feature an action that is repeated.
What is the action in this part of the story that is repeated? Can you
think of another traditional story where an action is repeated?

6

What do you think is going to happen next?

D

4

•
•
•

What is the king going to do?
What is the peasant going to do?
How is the story going to end?
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1.9 Read and respond

To Give
Once upon a time, there was a very powerful and very generous king who gave much of his
gold to the poor people of his lands. Each morning, the king would wake up early and share
his gold with the poor people who had gathered at the gates of his palace so that they might
buy food and clothing.

10

One night, a peasant crept up to the palace and huddled up against the wall where he would
not be seen. The peasant decided that he would camp by the gates of the palace so that he
would be the ﬁrst in line to receive some gold pieces from the king the following morning.
“If I am the ﬁrst,” reasoned the peasant, “then perhaps the king will give me more gold and I
will no longer be poor or hungry.”

FT

5

But when one of the royal guards noticed the peasant creeping around at the gates of the
palace, he thought that the man must be a thief come to steal the king’s gold in the night. And
so the guard captured the peasant and locked him away in the prison beneath the palace.
The next morning, after being told of the events of the previous night, the generous king
decided to go and talk to the peasant who was locked in his prison.

A

20

The king approached the dark and damp cell and asked the peasant, “Why would you want
to steal from me when all you had to do was ask for gold in order to feed and clothe yourself;
do you not know that I would have given it to you gladly?”
The poor man explained that he was not a thief at all, but simply a peasant who had fallen on
hard times and now needed help. “I was once a good farmer and a good businessman,” said
the man, “until the droughts came and thieves stole my cattle.”

R

15

The peasant looked directly at the king. “I did not come to steal from you,” he insisted. “I came in
the night so that I might be the ﬁrst to receive some gold in the morning. That is all, I promise.”

D

Upon hearing the peasant’s story, the generous king was much moved. He ordered the guards
to release the man from his prison. Then he gave the peasant ten gold pieces with which to
change his fortunes. The peasant thanked the generous king and left the palace with his gold.

25

But the next day, the peasant was not satisﬁed with his gift of ten gold pieces. Each night he
returned to the palace and waited by the gates, and each morning the generous king bestowed
upon the peasant ten more gold pieces.

30

This went on for many nights and many days, until the king asked the peasant, “Why do
you continue to come to my palace when I have given you so much gold? Surely you are no
longer poor or hungry?”
“But I wish to be like you,” said the peasant to the king. “I want to be rich and powerful.”
09

Turn the page to ﬁnd out what happened.
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“But will you also be generous to the poor of the land?” asked
the king.
The peasant thought about this question for a few moments
before he answered. “Yes, indeed I would, Your Majesty.”

35

“Then I shall give you half of my kingdom and half of my
riches,” replied the king, “but you must promise me that you will
always be generous to those who might need your help.”
The peasant agreed, and so the king gave half of all his wealth
and half of his entire kingdom.

FT

40

The years passed quickly and the peasant proved to be a wise and
generous man. He used much of his gold to plant food and raise
cattle, and very soon he had doubled his riches and was able to
share more and more wealth with the poor people of the land.

45

50

7

R

A

The king watched from his palace and was very pleased with
what he saw. He knew then that to give was the greatest pleasure
there ever was in the world. By sharing what he owned with
others, the generous king was able to make many people happy.
The peasant had learned this lesson well and he too shared his
wealth and happiness with those around him. And very soon,
because the king and the wise peasant both gave so generously,
there was no more poverty or hunger in the whole of the land.
Values Work in groups. Discuss these questions.

Did you guess the end of the story correctly?
How was your version of the end of the story different from
the writer’s version?
What is the moral of the story? Do you agree with it?
Give your reasons.

D

a
b
c

8

wealth: money and
possessions
41
entire: whole,
including everything
42
prove to be: to
show that you are
(for example, wise
and generous) after a
period of time
42
wise: intelligent
because you have a
lot of knowledge and
experience
47
pleasure: enjoyment
48
own: to have (you
own something that
belongs to you)
40

Choose one of the following scenes and imagine what the people in
the story said to each other. Write a short dialogue.
Paragraph 3

The royal guard captures the peasant.

Paragraph 7

The king hears the peasant’s story and releases him from prison.

Paragraph 15

Imagine the peasant goes home and tells his family what has happened.
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Check
1.1 Think
your progress
about it

Check your progress
General knowledge quiz

Vocabulary

How much can you remember about what
you’ve learned?

Meeting and greeting

What did the Greeks leave for the Trojans
at the gates of their city, Troy? Why did
they leave it there?

2

Look at the photo. What is it?

3

The Statue of Liberty was
a gift from one country to
another. Which were the
countries?

Make six phrases for meeting and greeting
using the words in the circle.
How are things?
are afternoon how
good morning later see you
nice to meet things

FT

1

1

2

Complete the phrases for meeting
and greeting.
a

to n ………… your head

What is at the feet of the Statue of Liberty?

b

to b ………… your head

5

What is a centenary?

c

to sh ………… hands

6

In India, what colour flowers should you
not give as a gift?

d

to p ………… your hands together

Put the letters in the correct order to make
the names of three continents:

R

7

A

4

FARICA

UPEORE

IASA

It’s in the nucleus of cells and it contains
genetic information. What is it?

9

Alaska is part of the USA but it has a
land border with which other Englishspeaking country?

D

8

10 How did people cross from Russia into
Alaska more than fifteen thousand years
ago?

Family
3

Complete the sentences.
a

I haven’t got any brothers or sisters.
I’m an ………… child.

b

My sister has got two children, a girl
and a boy, so I’ve got a niece and a
………… .

c

My mother’s grandmother and
grandfather are still alive, so I’ve got
two ………… .

d

My mum’s from Colombia, so we’ve
got cousins, aunts, uncles and other
………… there.

e

Thousands of years ago, some of our
………… came from Scandinavia.
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Use of English
1

Use the past tense of the verbs in the box to complete the text messages.
send

have

be

come

leave

think

go

see

take

say

Last night, I went with my mum and dad to the cinema and we
1

________ a really good film. Afterwards we 2________ ice creams.

They 3________ so colourful! I 4________
this picture of them.

FT

Great picture! Which cinema __ did you go __

to? What 5________ the film about? How many

ice creams 6________ ? I went to the skating rink

yesterday evening but I 7________ you there. Now
I know why!

Rewrite these sentences putting the apostrophe in the correct place.

ending from the box below.

It belonged to my great grandmother.

a
b
c
d

It tells you how to trace your family
history.

The story is about a king
I’ve got a gold watch
In my class there’s an Australian girl
This is a very interesting book

D

3

A

My friends brother is a footballer.
My friend’s brother is a footballer.
Our headteachers name is Mrs Smith.
Our science teachers names are Mr Hassan and Mrs Vidal.
My parents apartment is above their shop.
He gave a lot of money to the poor.
Use which / that, who or whose and the most suitable
a
b
c
d

R

2

Her sister is a famous tennis player.

Summary checklist

I know about some customs of meeting and greeting and I can talk about them.
I know about some famous gifts in history.
I can have a conversation about giving gifts.
I can describe my family members and my family history.
I know about tracing ancestors.
I can talk about my experiences at secondary school.
I can have a conversation about giving gifts.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
40

We are working with Cambridge Assessment International Education towards endorsement of these titles.

Cambridge

FT

Global English
TEACHER’S RESOURCE 7

D

R

A

Annie Altamirano, with Nicola Mabbott,
Mark Little, Bob Hubbard, Chris Barker & Libby Mitchell

Second edition
Digital Access
Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.

We are working with Cambridge Assessment International Education towards endorsement of these titles.
CONTENTS

Contents
v

Introduction

vi

About the approach

xx

About the authors

vii

How to use this series

viii

FT

Acknowledgements

How to use this Teacher’s Resource

x

About the curriculum framework

xiii

About the assessment

Approaches to teaching and learning
Series-specific approaches

Teaching notes

A

Setting up for success

xx

xix

xx

Starter unit

1

Relationships

2

Celebrations

3

What we wear, what we waste

83

4

From A to B

117

5

The great outdoors

146

6

Sports and games

178

7

Success

208

8

News

241

9

The digital world

276

D

R

0

2
14
49

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
iii

We are working with Cambridge Assessment International Education towards endorsement of these titles.
CAMBRIDGE GLOBAL ENGLISH 7: TEACHER’S RESOURCE

Digital resources
The following items are available on Cambridge GO. For more information on how to
access and use your digital resource, please see inside front cover.

Active learning
Assessment for Learning
Developing learner language skills
Differentiation

Language awareness
Metacognition
Skills for Life

FT

Improving learning through questioning

Letter for parents – Introducing the Cambridge Primary and Lower Secondary
resources

A

Lesson plan template
Curriculum framework correlation
Scheme of work

Unit tests and answers

R

Progress tests and answers
Sample answers

Answers to Learner’s Book questions

D

Answers to Workbook questions
Audioscripts

Progress reports

You can download the following resources for each unit:

Differentiated worksheets and answers, with teaching notes
Photocopiables and answers, with teaching notes
Project checklists
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CAMBRIDGE GLOBAL ENGLISH 7: TEACHER’S RESOURCE

1 Relationships
Unit plan
Approximate
Outline of learning
number of
content
learning hours
1 Meeting and 1.40
Talk about customs
greeting
of meeting and
greeting around the
world.
2 It’s better to 2.20
Talk about famous
give than to
gifts in history.
receive

2.05

5 Family
history

2.05

6 You and
your school

2.10

Read and talk about
people tracing their
ancestors.

7Rm.01
7Rd.01
7Sc.04
7Us.04

Talk about what you
have done at school
this term.

7Ld.02
7Sc.04
7Rd.01
7Ug.06
7Sor.02
7So.01
7Wca.02
7Wc.02
7Sor.01
7Sc.04
7Wca.02
7Wc.02
7So.01
7Rm.02
7Wca.03
7Wca.02

D

R

4 You and
your family

Listen to and
understand
information and
opinions in a radio
interview.
Talk about family
members.

A

3 What should 1.35
I give?

Cambridge
International
framework links
7Lm.01
7Sc.04
7Rm.01
7Wca.07
7Rd.03
7Rm.01
7So.01
7Ug.01
7Ug.03
7Lm.01
7Lo.01
7Sc.02
7So.01
7Ug.01
7Ld.02
7Sc.02
7Wca.04

Resources

Learner’s Book Lesson 1.1
Workbook Lesson 1.1
Digital Classroom: video Meeting
and greeting
Learner’s Book Lesson 1.2
Workbook Lesson 1.2

FT

Lesson

7 Improve
your writing

1.35

Write a post for the
school website.

8 Project
challenge

1.15

Doing a project.

9 Fiction

2.25

‘To give’

Learner’s Book Lesson 1.3
Workbook Lesson 1.3
Photocopiable 1

Learner’s Book Lesson 1.4
Workbook Lesson 1.4
Photocopiable 2
Photocopiable 3
Learner’s Book Lesson 1.5
Workbook Lesson 1.5
Differentiated worksheets 1A, B, C
Digital Classroom: presentation
Defining relative clauses
Learner’s Book Lesson 1.6
Workbook Lesson 1.6
Differentiated worksheets 2A, B, C
Digital Classroom: presentation
Past simple vs present perfect
Learner’s Book Lesson 1.7
Workbook Lesson 1.7

Learner’s Book Lesson 1.8
Workbook Lesson 1.8

Learner’s Book Lesson 1.9
Workbook Lesson 1.8
Photocopiable 4
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1 RELATIONSHIPS

BACKGROUND KNOWLEDGE

A

TEACHING SKILLS FOCUS

The construction of the statue took ten years, so in
the end it was not ready for the centenary in 1876!
The Trojan Horse is a story from the war between
the Greeks and the Trojans. After ten years of war
against the Trojans, the Greeks could not conquer
the city of Troy, so they built a huge wooden horse
and a few soldiers hid inside. The Greeks left the
horse at the gates of the city and pretended to sail
away in their ships. The Trojans took the horse into
the city and went to sleep. That night the Greek
army returned, and the soldiers got out of the
horse and opened the gates of the city to it. The
Greeks entered the city and destroyed it.
Pandas are the diplomatic symbols for China.
Chinese governments give pandas to other
countries as a gift. The tradition dates back to
imperial times. China gave 23 pandas to nine
different countries between 1958 and 1982.

FT

Fabergé eggs. Between 1885 and 1917, the Russian
jeweller Peter Carl Fabergé and his company
produced a series of eggs made of precious
materials, for example gold, and precious stones.
The most famous were made for the Russian Tsars
Alexander III and Nicholas II. They were called the
‘Imperial’ Fabergé eggs and they were presents for
the royal family. Fabergé made about 52 imperial
eggs; 46 can be seen in museums or belong to private
collections. No one knows where the others are.
The Statue of Liberty is a statue on Liberty Island
in New York City’s harbour, in the United States.
The statue was a present from the people of France
to the people of the United States to celebrate 100
years since the Declaration of Independence. It was
designed by French sculptor Auguste Bartholdi and
it was built by Gustave Eiffel, the same engineer
who built the tower that bears his name in Paris.

D

R

Active listening
‘Active listening’ means concentrating fully on what
the speaker is saying. It involves giving your full
attention to the speaker and also to signal that you
have heard what has been said.
It is important to be ‘seen’ to be listening, that is, to
show the speaker that you are listening with a range of
gestures and signals, for example looking at the person,
making eye contact, nodding or showing that you
understand, using words and phrases English speakers
use to show that they are following the conversation, for
example um, er, ah, smiling when appropriate.
Another active listening strategy is to give information
back to the person you are listening to, for example
by telling them what you have heard or understood.
Sometimes learners do not understand what the
other speaker has said because of the grammar,
vocabulary, or the speed of the conversation. So,
they can repeat the phrase they need the speaker
to clarify, for example What do you mean by X? Can
you explain X? What does X mean? Or they can
paraphrase what they think the person has said, for
example So when you say … you mean....
It is important to point out to learners how different
cultural values play an important part when it comes

to body language and conversation. Looking at
your interlocutor when having a conversation may
be the most natural thing to do in some cultures,
for example in Western countries, and not doing so
may seem impolite or odd. However, making eye
contact with the speaker can be intimidating or just
inappropriate in some cultures.
Your challenge
Look through Unit 1 and highlight opportunities for
practising active listening. Discuss with the class
what body language is appropriate in their culture
and give them plenty of opportunities to practise
correct English speaker body language.
As you continue with the following units, tick off
the relevant points where learners might apply
active listening.
Reflection
• How can I convey the importance of active
listening to my learners outside the context of
the course book?
• How could I consider applying active listening in
other ways within my teaching?
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Common misconceptions
How to identify

How to overcome

Learners may wrongly think that all
verbs in English are regular and so
they add -ed to both regular and
irregular verbs.

Ask questions, e.g.: How do you
form the past tense of e.g. walk,
paint, talk? Do we do the same
with e.g. speak, choose, say? How
do you make the past tense of
these three verbs?

Practise using the irregular forms
of verbs. Write the base form of
regular and irregular verbs on the
board. Ask learners to write the
correct past forms.
Make a poster.
Learners classify the verbs into two
columns: regular and irregular, and
fill in the verbs as they appear in
the unit.

Learners may use other modals
instead of ‘should’.

Focus on the sentences and
make sure learners understand
the meaning: Is it an obligation, a
necessity? What is the correct or
best thing to do?

Practise making sentences and
asking learners to explain the
intention of each, e.g. Is this
necessary? Is it the right thing to
do? Which modal do we use then?

Learners quite often use the
wrong relative pronoun.

Focus on the pronoun and ask,
e.g. Are we talking about a
person, a thing, a place, etc.?
Circle the pronoun and elicit
answers.

Write the relative pronouns on
the board. Ask learners to write
what we use them for, e.g. Who
= people, Where = places, etc.

D

R

A

FT

Misconception
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1.1 Think about it: Meeting and greeting
LEARNING PLAN
Learning objectives

Learning intentions

Success criteria

7Lm.01

• Listening: Compare ways of greeting
and meeting people in different
countries; check information.

• Learners can learn vocabulary
for meeting and greeting.

7Sc.04

• Speaking: Talk about meeting and
greeting in own culture, comparing
ways of greeting and meeting people;
use words and phrases for meeting and
greeting.

• Learners can listen and
understand the main points of
a talk.

FT

7Rm.01

• Reading: Read about how people greet
each other around the world.

7Wca.07

• Writing: Write about meeting and
greeting in your culture.

• Learners can listen and check
information.
• Learners can read and
understand a text about
greeting customs.

A

• Vocabulary: shake hands with
someone, put your hands together,
bow your head, give someone a kiss on
the cheek, formal, cheek, to hug, pat,
gesture, tip, to wave, handshake

21st-century skills

• Learners can talk about
meeting and greeting
customs in their culture.

R

Critical thinking: Make hypotheses; understand the difference between formal and informal language and
when to use each; develop awareness of cultural differences.
Learning to learn: Work out the meaning of words from their context.
Communication: Greet people and address them appropriately.

D

Social responsibilities: Talk about your own and other people’s customs.

Materials: Learner’s Book pages 20–21, Workbook pages XX–XX, map of the world

Starter ideas

•

Getting started (5 minutes)
•

If appropriate, show photos of important people in
your life. Alternatively, show photos of a fictional
family, for example from a popular TV programme.
Explain that they are the most important people in
your life and explain why they are important.

Ask learners: Who are the most important people in
your life? Elicit answers and encourage learners to
explain why.

Greetings (5 minutes)
•

Greet learners. Say: Hello! Encourage them to greet
each other.
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•

Then, ask them how they say hello and goodbye in
their own language. Do they use a different greeting
when they greet adults or strangers? Discuss the
differences.

•

How do they greet people of different ages in their
culture? Do they shake hands? Kiss?

•

Ask learners if they know how to say hello and
goodbye in other languages. Elicit examples.

•

If you have a multicultural class, you may take
advantage of the situation and ask learners to teach
their peers how to say hello and goodbye in their
language.

c 	Which words and phrases are for
friends and family? Which would you
use with your teachers? (10 minutes)

Main teaching ideas

1 Work with a partner. (5 minutes)
a 	Practise saying these words and
phrases.

•

Give a few examples, for example asking a
parent to give them something and asking a
teacher, the use of sir and madam. Encourage
learners to provide their own examples.

•

Focus on the different forms of greetings.
In pairs, learners discuss and decide, for
example bye is for friends and family but not
for teachers, goodbye is for teachers and for
friends and family too.

Focus on the words and phrases. Ask the
class to read them aloud.

•

Then, ask learners to practise them in
pairs. Circulate, checking for correct
pronunciation and helping if necessary.

Learner’s Book answers
Friends and family: Hello, How are you?, Bye,
Hey, How are things?, Hi, See you, See you
later, Goodbye!

A

•

Critical thinking opportunity: Discuss cultural
differences to help learners develop awareness
of other cultures. This is a useful lead-in for the
reading exercise.

Teachers: Hello, (Bye), How are you? Good
morning, Good afternoon, Goodbye!

R

Learner’s Book answers
Learners practise saying the words and phrases.

b 	Which words and phrases do you
use when you meet someone?
Which do you use at the end of your
conversation? (10 minutes)

D

02

Ask learners if they use the same language
with friends and with adults. Is there any
difference in the use of everyday language
(not just in meetings and greetings), for
example between adults in the family and
adults outside the family, teachers, etc.?

FT

Digital Classroom: Use the video ‘Meeting and
greeting’ to introduce the topic of greetings. The i
button will explain how to use the video.

•

•

Ask learners to reread the words and
phrases and classify them into two groups.

•

Check as a class.

Learner’s Book answers
When you meet someone: Hello, How are you?,
Good afternoon, Good morning, Hey, How are
things?, Hi, Nice to meet you.
At the end of your conversation: Bye, Goodbye,
See you, See you later, Nice to meet you.

2 Read about how people greet each
other. Complete the text with the missing
words. Then listen and check. (15 minutes)
•

Working individually, learners read each text
and decide how to complete the text. Encourage
them to look for reasons to support their choice.

•

When they have finished, they discuss their
decisions as a class. Do not reveal the correct
answers yet.

•

Tell learners that they are going to listen to the
audio to check the answers.

•

Play the audio at least twice to give learners
enough time to check their answers.

Download the audio transcript on Cambridge GO.
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Learner’s Book answers
a hands b back c head

d thumbs; nose

Reading tip
Learners often panic when they find words they don’t
know in a text. Explain that they can use the context in
which the word appears to guess the meaning. If they
still cannot understand it, then they can use a dictionary.

Language tip

•

Learners read the questions and discuss their
answers in pairs. You may wish to ask them to
write a few notes in preparation for the writing
exercise.

•

When they have finished, talk about their
conclusions as a class.

•

Encourage them to support their opinions with
examples.

03

FT

Focus on the example and explain that in English, we
sometimes use you to refer to people in general, not
someone specific. You may ask learners to look for more
examples in the reading text.

5 Work with a partner. Ask and answer
these questions about meeting and
greeting in your culture. You can listen
to a model conversation to help you.
(5–10 minutes)

3 Which of the four texts in Exercise 2
does this photo illustrate? (5 minutes)
•

Focus on the photo. Ask the class to match it
to the correct text.

•

Encourage them to justify their opinions.

Learner’s Book answers
Text d

Differentiation idea: Less confident learners and
learners who need more support can listen to the
model conversation one or more times before
attempting the speaking exercise. Other learners can
try, then they can choose to listen to the recording
and have the conversation again, improving it.
Some learners may not need to listen to the model
conversations at all.

A

Download the audio transcript on Cambridge GO.

4 Match the words and phrases from
the text with their meanings.
(5–10 minutes)

Read the instructions. Explain that all the words
in the box are from the texts in Exercise 2.

•

Before doing the exercise, ask learners to read
the texts in Exercise 2 again. Then instruct
them to find the words and circle them. This
exercise will help them to contextualise the
words and phrases.

D

R

•

•

They work independently and match the words
to their meanings.

•

Check as a class.

•

You may wish to mime some actions from the
exercise and ask learners to say the correct
phrase, for example to kiss on the cheek, to
shake hands with someone, to give someone
a pat on the back, to nod your head, to put
your hands together, to bow your head.

Learner’s Book answers
a gesture b cheek c to wave
e to hug f tip g pat

d formal

Learner’s Book answers
Learner’s own answer

6 Write a paragraph about meeting and
greeting in your culture. Use the words
and expressions in Exercise 4 and your
answers to Exercise 5. (15–20 minutes)
•

Tell learners to use the information they
discussed in Exercise 5 and the notes, if they
have made any, to write a paragraph about
meeting and greeting in their culture.

•

When they have finished, you may wish to ask
some of them to read their paragraphs to the class.

Differentiation idea: Less confident learners can
work in pairs or in threes to generate ideas for the
writing. They may also work together on a common
text. You may wish to model the first sentence and
then they follow independently. Less confident
learners can also use the text in the box for support.
Learner’s Book answers
Learner’s own answer

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
19

We are working with Cambridge Assessment International Education towards endorsement of these titles.
CAMBRIDGE GLOBAL ENGLISH 7: TEACHER’S RESOURCE

Writing tip

Homework ideas

If learners have made notes during the conversation
in Exercise 5, ask them to reread them and choose the
ones they would like to use. If they haven’t, allow some
time for them to think of ideas to include in the writing.
Then, ask them to plan the paragraph, for example how
they are going to begin, the order in which they will
present their ideas and how to finish it.

•

Learners choose one of the countries mentioned
in the reading text and write a short text about it.
They can include illustrations.

•

Learners use the symbol at the beginning of
the unit as a model and create their own ‘global
community’ symbol.

•

Home–school link: Learners talk with the family
about how they addressed parents, senior members
of the family and teachers when they were young.
They compare with what they do now. How similar
or different are these customs?

Plenary ideas
Consolidation (5 minutes)

FT

Focus on the countries mentioned in the text. Help
learners to find them on a map or globe. What do they
know about these countries? Do any of the learners
come from one of these locations? Are the learners
living in one of the countries listed?

Workbook

For further explanation and practice, learners do
pages XX–XX.

LEARNING PLAN
Learning objectives

Learning intentions

Success criteria

• Reading: Read and understand the
main points of a text about famous
gifts in history.

• Learners can talk about gifts and
their significance.

R

7Rd.03, 7Rm.01

A

1.2 History: It’s better to give than to receive

7So.01

• Language focus: past simple
regular and irregular

D

7Ug.01, 7Ug.03

• Speaking: Discuss gift-giving
customs, ask and answer questions
in the past.

• Vocabulary: war, soldier, army,
independence, dynasty

• Learners can talk about gift-giving
customs.
• Learners can read and understand
a text about famous gifts in
history.
• Learners guess the meaning of
unfamiliar words from the context.

21st-century skills

Critical thinking: Speculate, make inferences.
Learning to learn: Use context and make connections to aid understanding, plan ahead to overcome
learning problems.
Communication: Use appropriate language to negotiate meaning.
Materials: Learner’s Book pages 22–23, Workbook pages XX–XX, map of the world
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Starter idea

•

It is important to tell to the class that they
do not need to read the text in detail in order
to do this exercise. Explain that they need to
‘scan’ the text, that is, read the text quickly
in order to find specific information that will
help them, for example words such as ‘horse’
or ‘egg’, which will help relate the pictures
to the text. Learners need to learn different
ways of approaching a text and understand
that choosing how to read is an important
step in building effective reading skills.

Gifts (10–15 minutes)
Ask the class what gifts they have received that
they have been especially excited about. Why were
they special? Do they ever buy gifts? How do they
choose a gift?

•

Focus on the pictures in the ‘Famous gifts in
history’ text. Ask learners what they know about
each. Generate interest by asking a variety of
questions without revealing the answers to the
exercise: Have you ever seen a panda? Where? Have
you seen the Statue of Liberty? Where is it? If yes,
what did you see there?

Assessment idea: As the class to do a K-W-L (KnowWant to know-Learned) exercise. Draw a table on the
board. Label each column as shown:
I know

I learned

Ask learners to work independently and write
what they know about the pictures in column 1,
what they would like to know and/or questions
they would like to find the answers to in column 2.
Tell them that they will fill in column 3 at the end
of the unit.

R

Critical thinking opportunity: Ask learners to describe
the picture of the egg. Encourage them to speculate, for
example Have they ever seen one like that? What would
they use it for? Who was this gift for? From whom? Why
did this person receive this gift?

Encourage them to speculate in the same way about
the other gifts.

•

Tell learners they are going to read a text to find out
about the pictures. Explain that they do not need to
focus on new words, but on the general content.

D

•

Main teaching ideas

1 Read the text and answer the questions.
a Which picture goes with each piece
of text? (5–10 minutes)
•

3 Picture B

b Look at the words in the History key
words box. Find them in the text.
What are they in your language?
(10–15 minutes)
•

Learners look for the words in the text and
provide the equivalents in their language.

•

Are there exact equivalents? Are there
words with similar meanings?

A

•

I want to know

Learner’s Book answers
1 Picture C 2 Picture A
4 Picture B

FT

•

Critical thinking opportunity: It might be
interesting for learners whose language is
written in a different alphabet from English,
for example Chinese, Japanese or Greek, to
compare the characters employed in writing
each word. They can compare the words written
in English with a few other alphabets.

•

You may ask learners to add more words
related to war/independence, for example
declaration, peace, treaty.

•

Additional resources: You may wish to visit
some websites and show the class what
different alphabets around the world look like.

Learner’s Book answers
Learner’s own answer

Learners read the ‘Famous gifts in history’
text. Focus on the questions. Learners
match each paragraph to the correct picture.
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plan to do it. What will they do to guess
the meaning of the unknown words? What
difficulties might they find? How could they
solve them? Explain that it is important to plan
ahead when they are about to do an exercise
of any kind. In that way, they can look for
solutions to potential problems.

CROSS-CURRICULAR LINK

•

When they have finished, they can check their
answers in a dictionary.

Collect the papers. Pull a paper and read out
the definition. Ask the class to say the word.

Learner’s Book answers
brilliant: extremely intelligent or skilled
huge: extremely large in size or amount

•

Learning to learn: You may take advantage
of this exercise to focus on references, that is,
how each sentence relates to the text, what
helped them relate the sentences to the correct
paragraph.

celebrate: to take part in special enjoyable activities
in order to show that a particular occasion is
important
centenary: the day or year that is 100 years after an
important event

R

Check as a class and ask learners to justify
their choices.

torch: a thick stick with material that burns tied to
the top of it, used to give light
engaged: having formally agreed to marry
enamel: a decorative glass-like substance that is
melted onto clay, metal, or glass objects, and then
left to cool and become hard, or an object covered
with this substance

D

Download the audio transcript on Cambridge GO.

Learner’s Book answers
a 2, b 3, c 4, d 1

3 Work with a partner. Find these words in
the text and try to work out what they
mean. Use the context and the pictures
to help you. Check your answers in a
dictionary. (15–20 minutes)

•

Divide the class into pairs. Ask them to write a
definition for each word on a slip of paper.

•

Tell learners that paragraphs 1–4 are not
complete and they have to complete them
using the four sentences provided.

•

•

•

Assessment idea: They can see how similar or
different their definitions are from those in the
dictionary. How can they improve their definitions?

2 Choose the correct sentence to
complete each paragraph in the
‘Famous gifts in history’ text. Then listen
and check. (15 minutes)
•

Focus on the Reading tip. Ask learners to read
it and model the exercise with one of the words
in the list, for example brilliant.

A

04

•

FT

Geography: Show a map of the world and help
learners locate China, New York City, Russia
and Troy.
• When did the ancient Greeks and the Trojans
live? Ask the class to search the Internet or
look for information in the school library and
draw a timeline.
• Additional resources: You may direct
learners to useful websites such as National
Geographic and learn how archaeologists
found the city of Troy.
• The class can also watch a video about the
Statue of Liberty on the UNESCO website.

Read and discuss the instructions with the
class.
Learning to learn/Metacognitive idea: Before
learners do this exercise, ask them how they

cockerel: a young male chicken
flaps (verb): to wave something, especially wings
when or as if flying
diplomatic: involving diplomats or the management
of the relationships between countries

Use of English (10–15 minutes)
Past simple: regular and irregular
•

Ask learners to read the list of verbs and find the
past simple forms in the text.
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•

Then focus on the examples. Ask learners to give
more examples of their own.

•

Ask the class to work in pairs or small groups and
write rules to remember how to use the past simple
in affirmative, negative and interrogative sentences.

•

When they have finished, they can share their rules
with the class.

Learner’s Book answers
Regular: sailed, pulled, waited, remained

examples on the board and ask the class to correct
them. Refer them to the rules they have written.
Learner’s Book answers
Learner’s own answer

5 Discuss these questions, giving reasons
for your answers. (15–20 minutes)
You can do this as a Think-Pair-Share exercise.
Learners work individually and think about the
questions. Then, they discuss the questions in pairs.
Finally, they share their ideas with the class.

Irregular: was/were, had, built, left, thought, got,
became, sent

FT

Critical thinking opportunity: Learners are not
going to find the answers to these questions in
the text because they are higher-order thinking
questions, that is, they put advanced cognitive
demands on learners as they encourage them to think
beyond literal questions. In order to come up with an
answer, learners are required to think deeply about
the questions, make inferences and draw conclusions.

Workbook

For further explanation and practice, learners do
Workbook pages XX and XX.

Have the class work in groups of four. Groups
take it in turns to look at the texts and ask
questions, for example three questions per group.

•

The other half of the group answers without
looking at the texts.

R

•

D

Assessment idea: While groups are working, you
may appoint an observer. The role of the observer
is to note down how the groups are performing
against the rules about the use of the past simple
they have written, for example someone forgot to
use ‘did’ in a question, or made an irregular verb
regular, etc. They write down the incorrect question
or sentence. Explain that they don’t need to note
down who made the mistake but rather what kind
of mistake was made.
•

Learner’s Book answers
Learner’s own answer

A

4 Work in small groups. Take each text in
turn. Half the group looks at the text
and asks questions. The other half of the
group answers without looking at the
text. (15–20 minutes)

When all of the groups have finished, collect the
assessment notes from the observers. Write the

Plenary idea
K-W-L assessment (10 minutes)
•

Ask learners to revisit the table they made at the
beginning of the lesson. Elicit some of the things
they wrote in each column.

•

Ask the class: What have you learned in this lesson?
Have you found the answers you wanted to find?
What are they? What is the most interesting thing
you have learned in this lesson? Would you like to
learn more about one of the gifts? Which one? Why?
What would you like to do to learn more about it?

Homework idea
•

Ask learners to choose one of the places mentioned
in the reading texts: Greece, Troy, New York, Paris
or China. They search the Internet or use reference
books and find out more about one of these places.
Then, they prepare a dossier.
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1.3 Talk about it: What should I give?
LEARNING PLAN
Learning intentions

Success criteria

7Lm.01, 7Lo.01

• Listening: Listen to and
understand information and
opinions in a radio interview.

• Learners can listen to a radio
programme and understand the main
points in a dialogue.

7Sc.02, 7So.02

• Speaking: Ask for and give
ideas and opinions.

• Learners can listen to a radio
programme and give opinions about it.

7Ug.01

• Language focus: should/shouldn’t

• Learners can ask for and give opinions.

FT

Learning objectives

21st-century skills

Critical thinking: Understand social conventions; develop awareness of cultural differences.
Learning to learn: Plan ahead, anticipate problems and find ways to overcome them.

Communication: Use simple techniques to start, maintain and close conversations of various lengths.

Starter ideas

A

Materials: Learner’s Book pages 24–25, Workbook pages XX-XX, Photocopiable 1

Social situations (10 minutes)

Establish what ‘social situations’ are. Ask the
learners about themselves in different scenarios.
Are they shy? Are they self-confident? How did they
learn how to behave and what to say?

D

•

Review with learners how to greet people in
different contexts. Provide imaginary situations, for
example they ring the bell at a friend’s house and
his/her mother/little sister/father opens the door.
Ask individual learners what they would say.

R

•

•

•

Ask the class: When do you give and receive gifts?
Elicit situations from the class. Ask them: What
sort of presents do people give for birthdays,
anniversaries, weddings, other special occasions?
If you have a multicultural classroom, or you don’t
share the learners’ culture, take advantage of the
question above to get them to speak about different
celebrations and the gifts that are exchanged in
those ‘social situations’. You may wish to offer
information about gift-giving customs in your own
culture. This will help learners become aware of
and respect cultural differences.

Main teaching ideas
1 Listen to two people talking on a radio
programme. What are they talking
about? Which country do they mention?
(10–15 minutes)
•

Tell learners they are going to listen to a radio
magazine programme. Do they ever listen
to the radio? What kinds of programmes do
they listen to? What do they prefer, the TV or
the radio?

•

Brainstorm words for different kinds of radio
programmes.

•

Tell learners to focus on the questions and
listen to find the answers. Play the audio at
least twice.

05

Download the audio transcript on Cambridge GO.

Learner’s Book answers
Gift-giving; India
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2 Listen again. Here are the interviewer’s
questions. How do Razia and Sandeep
answer them? (10–15 minutes)
•

Focus on the questions. Tell learners to listen
again very carefully to find the answers to these
questions. Tell them that they can make notes
to remember the answers.
Play the audio a few times. Discuss the answers
with the class.

•

Cultural differences: Notice that the interviewer
and Sandeep use the word present, which
means the same as gift. In British English,
present is much more common than gift;
gift is used on more formal occasions and in
American English.

Differentiation idea: You may wish to ask learners
to discuss their answers in pairs before sharing them
with the class. This will give less confident learners
the opportunity to revise what they have done and to
‘rehearse’ their answers before sharing them publicly.

3 Work in groups. You’re going to
do a radio interview, like the one in
Exercise 1. (15–20 minutes)
•

Tell the class that they are going to conduct a
radio interview. Divide the class into pairs and
ask learners to choose their role.

•

They practise asking the questions with the
correct pronunciation and intonation.

•

Encourage them to use some of the phrases
in the box. Tell learners that these are useful
phrases to keep the conversation going and to
show that they are listening actively. You may
wish to explain what active listening is and why
it is important.

Critical thinking opportunity: Encourage learners
to identify the potential difficulties they expect
to have when doing this exercise, for example are
they linguistic? Is it lack of vocabulary? of ideas?
Ask them to think how they can overcome the
difficulties. Discuss as a class. Thinking about and
voicing the problems they may encounter, and then
planning ahead how to solve those problems are
useful learning strategies.

A

Learner’s Book answers
a Sweets and dried fruits

For further explanation and practice, learners do
Workbook pages XX and XX.

FT

•

Workbook

b	
Yes, you should never give white flowers as these
are for a funeral.

c	
In red, blue, green or yellow paper because these
colours bring happiness and money.

R

d	
When people get married, when they move into a
new house or when they have a new baby.
e	
Money should be in odd units like 11, 51,
101, 501 and so on because these numbers are
supposed to bring you good fortune.
f Special presents, like toys, clothes or books.

D

g After all the guests have gone home.
h At a wedding.

Remember (10 minutes)
•

Remind the class of the use of should. Focus on the
examples and explanation.

•

Encourage the class to think of the social situations
they discussed at the beginning of the lesson. Can
they think of things they should and shouldn’t do
on those occasions, for example You should always
give a present to the person who invited you to their
birthday. If you are in China, you shouldn’t accept a
present immediately.

•

Learners can play the game in Photocopiable 1.

Differentiation idea: If some learners are having
difficulties with pronunciation or do not feel too
confident about what questions to ask, you may
form a separate group and play the audio for them.
Assessment idea: A learner from each group can
video the conversations in their group. After they
have finished, they can play the recording back and
discuss how well they have performed and what
they would change the next time. They can also
play it back to the rest of the class.
Learner’s Book answers
Learner’s own interview

Plenary ideas
Radio interview (20–25 minutes)
Ask pairs of learners to act out their radio interview for
the class.
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Homework ideas
•

•

Learners look for information about gift-giving
customs in their country and write a guide for
foreign visitors.

Home–school link: As preparation for the next
class, learners ask parents for photographs of their
families and ask for some information about family
members.

1.4 Think about it: You and your family
LEARNING PLAN
Learning intentions

Success criteria

7Ldo.02

• Listening: Listen to a description of
a family.

• Learners can talk about their
families.

7Sc.02

• Speaking: Ask and answer questions
about your own family.

• Learners can listen and understand
a description of a family.

1Wca.04

• Writing: Write about your own family.

• Learners can write about their
families.

FT

Learning objectives

• Language focus: Apostrophe ’s and s’

21st-century skills

• Learners can use the possessive ‘s
correctly.

A

• Vocabulary: family relationships –
ancestor, mother’s mother, mother’s
father, great-grandparents, nephew,
niece, only child, relatives

Communication: Start and manage conversations effectively.

R

Critical thinking: Compare different pieces of information and draw conclusions, e.g. target language and
first language structures.

D

Learning to learn: Listen and respond positively to feedback, using metacognitive strategies, e.g. planning
ahead to overcome difficulties.

Materials: Learner’s Book pages 26–27, Workbook pages XX–XX, family photos; Photocopiables 2 and 3

LANGUAGE BACKGROUND

The use of ‘s /s’ to indicate possession
This form of the possessive can be confusing to
speakers of languages other than English.
• In English, you usually show that something
belongs to someone by adding ‘s to a noun or
the name of the person:
My father’s car is over there.
Jennifer’s brother is now living in Australia.

• ‘s can also be added to a noun referring to an
animal:
The child patted the dog’s head.
• ‘s is also used to show that something belongs
or is associated with a group of people or an
institution:
It’s the school’s responsibility to keep the
buildings clean and comfortable.
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CONTINUED

Starter ideas
Discussion (10–15 minutes)

Tess’ mother was from Scotland.
James’ house was sold yesterday.
• With plural nouns ending in s, only the
apostrophe is used to make the possessive and
it is placed after s:
All the learners’ books were in the classroom.
I always go to my parents’ house at the
weekend.

FT

There were special conditions for the bank’s
clients.
• ‘s is also used after nouns and names referring
to places:
Many people brought their country’s flag to the
match.
London is Britain’s largest city.
• If a person’s name ends with s, we can also put
the apostrophe after the final letter.

Ask the class: How many words for family members
can you remember in thirty seconds? Elicit as many
as possible.

•

Show a photo of your family and speak briefly
about it.

•

Ask learners to show their photos and talk about
their families. Have they always lived in the same
town or city?

•

Tell them about your grandparents and, if possible,
your great-grandparents. Encourage them to do
likewise.

•

Say: Your father and mother are your parents,
your grandfather and grandmother are your
grandparents. What word do you use to refer
your uncles, aunts, cousins? Elicit relatives. It’s
quite likely for Spanish-speaking learners to
come up with the word ‘familiar’ as it is a false
friend with Spanish – familiar = member of
the same family.

A

•

example in some languages there are different
words for uncle/aunt depending on the side of the
family, such as mother’s side vs father’s side.

R

Main teaching ideas

1 Work with a partner. Match the
definitions to the words. (15 minutes)

Focus on the words in the topic vocabulary
box and ask the class to explain the meanings
in their own words or with examples.

D

•

Learner’s Book answers
a relatives b niece c nephew
d mother’s mother
f only child

e mother’s father

g great-grandparents

2 Look at these informal words for
members of the family. Who do they
refer to? (5 minutes)
•

Learners read through the words and circle the
ones they know.
Tell learners to work in pairs and work together
to decide what the words they don’t know mean.
When they have finished, ask learners to report
back to the class and correct any mistakes together.

•

Ask them to read the definitions and match
them to the correct words.

•

•

Ask learners to compare their answers with a
partner.

•

•

Write on the board these informal words for
members of the family: grandma, granny,
grandpa, granddad, mum, dad. Ask the class:
Who do they refer to? Elicit the answers.

Learner’s Book answers
grandma, granny – grandmother

•

It may be useful to compare the words used to
describe family relationships in English with the
learners’ own language as there may be important
differences that might cause some confusion, for

h ancestors

grandpa, granddad – grandfather
mum – mother
dad – father
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3 Work with a partner. Ask and answer
these questions about your family.
(15 minutes)
•

•

•

•
•
•

Ask learners to read the questions and circle
all the family words they know.
Tell learners to look at the questions again and
think of the answers. Ask them to make a few
notes in preparation for the speaking exercise.
Elicit the meaning of potentially difficult or
new vocabulary and provide examples: date of
birth, were/was born, emigrate.
You may need to point out that ‘cousin’ in
English usually means your direct first cousin
rather than anyone more remotely related as it
can be used in some Asian countries.
Ask learners to take notes of their partner’s
answers.
Circulate, helping with vocabulary and
checking for correct pronunciation.
When they have finished, ask pairs to report
back to the class.

Use of English

d sisters’ e father’s

c grandparents’

f ancestors’

5 Listen and answer the questions.
(15 minutes)
•

Focus on the questions. Tell learners they are
going to listen to an interview and find the
answers to the questions.

•

Play the audio at least twice. Elicit ideas.

•

Learning to learn: Ask learners to reflect and
explain how they found the answer. In this way,
you are helping them to think of their own
mental processes and what they do to learn.

06

Download the audio transcript on Cambridge GO.

Learner’s Book answers
a her grandmother b Carlos
d her cousins e California

A

Learner’s Book answers
Learner’s own answer

Learner’s Book answers
a cousin’s b grandmother’s

FT

•

a particular place. This will require them to
refer back to the rules and examples they have
discussed.

Apostrophes ’s and s’ (10 minutes)

Read through the Use of English box with the class.

•

Discuss the questions with learners and provide
more examples and explanations.

•

Elicit examples from learners.

R

•

D

Critical thinking opportunity: Invite learners to
compare with their home language and think of the
difficulties they may have. Ask: Are apostrophes used
in your home language? How are they used? How is the
possessive expressed in your language? Why do you find
this use of the possessive difficult?

4 Put the apostrophes in the right position
in these sentences. (15 minutes)
•

Learners complete the exercise.

•

Check by asking individual learners to come
to the board and write a sentence with the
apostrophes in the correct place.

Critical thinking opportunity: Invite them to
explain why they have put the apostrophe in

c very near

f father’s side because her mother is an only child

6 You’ve had an email from a distant
relative who is researching your family
history. Write your reply. (15–20 minutes)
•

Ask learners to read the questions and make
notes of things they would like to include.

•

When they have finished, they write the first draft.

•

Ask them to exchange drafts with a partner.
Encourage them to make comments, for
example are the ideas clear? Is the information
interesting?

•

Ask them to comment on two things they like
or find interesting about the text and one thing
they think needs improvement.

•

Learners receive back their writing and act
upon the feedback.

•

When they have finished, you may ask
volunteers to read their texts.
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Homework ideas

Learner’s Book answers
Learner’s own answer

Plenary ideas
Consolidation (15–20 minutes)
•

Learners complete Photocopiable 2. You will need
to explain to them what a DNA test is. They will
learn about these in Lesson 5.

•

Learners then complete Photocopiable 3 in pairs.

•

Home–school link: Learners take home the text
they wrote in Exercise 5 and ask parents for more
information about their family.

•

Learners use the additional information they have
received from parents to expand the text. They can
also include photographs and make a family tree.

FT

1.5 Geography: Family history
LEARNING PLAN

Learning intentions

Success criteria

7Rm.01, 7Rd.01

• Reading: Read about people
tracing their ancestors, read and
understand details and specific
information in a non-fiction text.

• Learners can read and
understand a text about
migration.

7Sc.04

• Speaking: Talk about migration,
use academic vocabulary related to
science and geography.
• Language focus: which/that, who
and whose in defining relative
clauses

R

7Us.04

A

Learning objectives

• Learners can use vocabulary
related to science and
geography.
• Learners can speak about their
family history.
• Learners can join sentences using
relative pronouns.

21st-century skills

D

Critical thinking: Read and make inferences, synthesise ideas and information.
Collaboration: Participate actively in group and whole-class activities.

Materials: Learner’s Book pages 28–29, Workbook
pages XX–XX, map of the world, Differentiated
worksheet 1A, B and C

•

Take advantage of this discussion to encourage
learners to model the vocabulary from Lesson 1.4.

•

Ask the class: How do people find out about their
family history? What do you know about your
family history? How did you find out?

•

Elicit ideas about how information is passed through
families, such as diaries, letters, word of mouth.

•

Ask whether stories change when they are passed
down.

Starter ideas
Family connections (10–15 minutes)
•

If learners have done the homework and home–
school link activities in Lesson 1.4, ask them to
share their work with the class.
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Find out more: science and geography
(15–20 minutes)
Ask learners to close their books. Write DNA on
the board and ask learners if they know what the
letters stand for. What is DNA? Elicit ideas from
the class.

•

Ask learners to open the Learner’s Book and look
at the words in the key words box. Ask: Which are
continents? Which are countries? Which is a point of
the compass?

•

Show a map of the world and ask learners to locate
the continents and countries. What continents are
missing?

•

Draw a compass on the board. Ask learners to
identify other points of the compass.

•

Ask learners to locate their country on the map
and find the countries to the north, south, 
north-east, etc.

•

Geography: Ask learners to locate on the class
map all the countries that are mentioned in the
reading text.
• Zak says: ‘I wondered how they crossed from
Asia into Alaska and then into Canada. I
discovered there was once a land bridge that
linked the two continents.’ Where do learners
think there was a natural bridge across the
continents 15,000 years ago? Encourage
them to look at the map and find a suitable
place, such as the Aleutian Islands.
• Additional resources: You may wish to help
learners look for more information about the
Aleutian Islands and migratory waves.

FT

•

CROSS-CURRICULAR LINK

2 Answer the questions. (15–20 minutes)

Read the Did you know? box together. Was their
understanding of DNA correct?

Divide the class into small groups and ask
them to read and discuss the questions.

•

When all groups have finished, ask them to
share their conclusions with the class. Encourage
them to give reasons for their answers.

A

Differentiation idea: Ask learners to give examples with
the new vocabulary. Less confident learners can write

•

them down in their notebooks for reference. You may
also start a word web with the science vocabulary of
this lesson.

•

Main teaching ideas

Critical thinking opportunity: This is a useful
opportunity to develop inferencing and
interpretation.

•

Learner’s Book answers
a a DNA test; ancestors travelled from Africa
through Europe

Learners read the article ‘A remarkable
journey’ to find out about a scientific approach
to researching family history.

D

•

R

1 Look at the map and read the article
to find out about a scientific approach
to family history. What does the map
show? (15–20 minutes)

Focus on the map. Encourage learners to
describe it and explain what it shows.

Learner’s Book answers
Migration

Encourage groups to think what questions they
would like to ask Serena, Zak and Vikal.

b a land bridge that linked the two continents; no
c Jakarta, Indonesia; from Africa, through Asia
d fascinated/amazed/interested/pleased

Use of English
which/that, who, and whose in defining relative
clauses (15 minutes)
•

Focus on the examples and the question in the box.
Ask the class to examine the examples carefully.
What do the relative pronouns do? Elicit that they
help join the sentences and avoid the repetition of
the subject of the second sentence.
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•

Supply more examples of pairs of sentences and
ask learners to join them.

•

They pair up with a partner and discuss their
ideas. They come up with a plan.

•

Elicit more examples from the class.

•

They get together with another pair and make
a final plan.

Differentiation idea: Ask learners to copy the examples
in their notebooks for reference.
Digital Classroom: Use the grammar presentation
‘Defining relative clauses’ to introduce relative pronouns
in defining clauses. The i button will explain how to use
the grammar presentation.

Learner’s Book answers
Learner’s own answer

Plenary ideas
Consolidation (15–20 minutes)

Workbook

•

Ask learners to trace the routes Serena, Zak and
Vikal describe on the class map.

•

Ask them to work in groups, look for information
in books or on the Internet and make a rough
estimate of the distance covered by the children’s
ancestors in their journeys. How many kilometres
did the ancestors travel before they reached their
destination?

FT

For further explanation and practice, learners do
Workbook pages XX and XX.

3 Join these sentences together with
which/that, who or whose. (10 minutes)
Focus on the exercise and ask learners to join
the sentences. Check as a class.

•

Learners do Differentiated worksheet 1A, B
or C.

Homework ideas
•

Learner’s Book answers
a which/that b who c which/that
d whose

Learners search the Internet and look for
information about the countries their ancestors
came from. If there are no immigrants in their
families, they may look for information about the
countries mentioned in this lesson. They choose
a country they are interested in and prepare a
presentation for the class.

A

•

e which/that

R

4 Work in pairs or groups. How would
you explain to your parents or friends
what you have learned from reading
‘A remarkable journey’? (15–20 minutes)
Do this exercise as Think-Pair-Share.

•

Learners first work individually. Encourage
them to plan what they will tell their parents in
note form.

D

•

•

Home–school link: Learners tell the family what
they learned after reading ‘A remarkable journey’.
They can ask parents if there are similar stories
of emigration in their families. Where did their
ancestors come from? Do they know why they
migrated? Do they still have family in those
countries? Are they in touch?
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1.6 Talk about it: You and your school
LEARNING PLAN
Learning objective

Learning intentions

Success criteria

7Ld.02

• Listening: Listen to a
conversation about secondary
school, listen for detail.

• Learners can listen for general
information.

7Sc.04

• Speaking: Ask and answer
questions about what you’ve
done at school this term.
• Reading: Reading about
people’s experiences at school.

7Ug.06

• Language focus: Present
perfect

• Learners can ask and answer
questions about school experiences.

FT

7Rd.01

• Learners can listen and find specific
details in a conversation.

• Learners can read and understand a
text about school experiences.
• Learners can use the present perfect
to speak about recent actions.

• Vocabulary: school subjects,
sports, feelings
21st-century skills

A

Learning to learn: Take effective notes in class, use notes to construct original output.
Collaboration: Listen to, acknowledge different points of view respectfully.

R

Communication: Know how to present points clearly and persuasively.

Materials: Learner’s Book pages 30–31, Workbook pages XX–XX, Differentiated worksheet 2A, B and C

LANGUAGE BACKGROUND

D

Past simple vs present perfect
We use the simple past when the action started
and finished in the past and we know exactly when
it happened:
I was in Paris last year/in November/two years ago.
We also use the past simple to talk about regular or
habitual events in the past:
When I was a kid, I played in the street with my
friends.
Sometimes we don’t need to use a time expression
because when we know the time:

Leonardo Da Vinci painted the Mona Lisa. (We
know that he did this a long time ago.)
We use the present perfect when the action
started in the past and continues up to now or to
talk about an event that has finished in the very
recent past. The time is not important. Either it is
not mentioned or we use time expressions such
as ever, never, before, already, just, yet, so far, up
until now:
I’ve been to Paris three times so far.
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Starter ideas

they reread the text more carefully, looking
for details that would help them answer the
questions.

School discussion (15 minutes)
Ask learners what memories they have of their early
years at school. Did they attend the same school
during all the years of primary? What memories do
they have of teachers and schoolmates?

Learner’s Book answers
a a few weeks

•

Do learners all come from the same primary school?
If not, how do their primary schools compare?

c finding the classroom

•

Ask them if they had schoolmates of different
nationalities. If yes, where were they from?

e it is going well up to now

•

Ask the class: What are the main differences between
your secondary school and your primary school? Ask
them to think about the subjects they do, the school
day, the size of the school, the classrooms and
activities outside lessons. Elicit ideas.

Main teaching ideas

Learners read the texts and decide. Encourage
them to give reasons to support their decision.
Remind learners to use context to understand
the meaning of new words. Tell them to look
for and circle words or phrases that show the
attitude of the students.

R

•

Use of English
Present perfect simple (15 minutes)
•

Review the form of the present perfect and the
simple past. Elicit examples from the class.

•

Focus on the Use of English box and discuss the
differences in use between the tenses.

•

Use the examples given by the learners to point out
further differences, for example the adverbs and
time phrases used with each.

Digital Classroom: Use the grammar presentation ‘Past
simple vs present perfect’ to focus on the form of the
tenses. The i button will explain how to use the grammar
presentation.
Workbook
For further explanation and practice, learners do
Workbook pages XX and XX.

When they have finished, discuss as a class.

D

Learner’s Book answers
Mostly positive

2 Answer the questions. (10–15 minutes)
•

d History

A

1 A teacher has asked new students
to describe their first few weeks at
secondary school. Read what two of
them said. Are they mostly positive
or negative about their new school?
(10 minutes)
•

b jazz band, trumpet, volleyball

FT

•

Tell learners to read the questions and reread
the texts, this time paying attention to detail to
find the answers.

•

When they have finished, discuss the answers
as a class.

•

Learning to learn: Invite the class to think
about the different ways in which they have
read the texts. The first time they read fairly
quickly, looking for specific information, that
is, they looked for positive and negative words.
They ‘scanned’ the text. The second time,

3 Complete the sentences using the
present perfect of the verb in brackets.
(10 minutes)
•

Learners complete the sentences using
present perfect.

•

Check as a class.

Assessment idea: Discuss with the class the mistakes
they might have made. What kind of mistakes were
they? Did they use the wrong form of the verb (past
for past participle)? Was it the wrong auxiliary?
Learner’s Book answers
a made b have had c I’ve enjoyed
d haven’t played

e has been

f have; seen
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4 Before you listen, read the questions
in the survey. Who do you think wrote
the survey? Who is going to answer it?
(5 minutes)

•

Learners go through the survey questions in
pairs or small groups and predict who wrote
them and who will answer. Then they share
their impressions with the class.
Take advantage of this exercise to predict the
vocabulary they will hear in the audio and
some of the content. This will make it easier
for learners to understand what they hear.

Learner’s Book answers
Teachers; students

5 Listen to Anisha and Felipe doing the
survey. Have they done well at school
this term? (10–15 minutes)
•

Play the audio at least twice for learners to
familiarise themselves with the content and
find the answers to the question.

•

They check if their predictions were correct.
Ask what helped them decide, for example
some key vocabulary.

Learning to learn: Learners generally try to
understand everything they hear and are
sometimes frustrated when they cannot.
Ask them to focus only on finding the answer
to the question.

R

•

2

Anisha – history; Felipe – geography

3

Experiments

4

Ancient Greeks

5	
Anisha – marks OK but A in science; Felipe – A
in English
6

Anisha – jazz band, trumpet; Felipe – football

7

Anisha – volleyball; Felipe – football

8

Anisha – no; Felipe – yes, late for lesson

Anisha – yes, said Good morning; Felipe – yes,
9	
about being late
10 Both – yes

7 With a partner, ask and answer the
questions in the class survey.
(15–20 minutes)
•

Ask learners to record their answers to the
survey in note form.

•

They work in pairs. Each member of the pair
prepares their part.

•

Play the recording again for all learners to
recall how Anisha and Felipe did the survey.

•

Pairs do the exercise.

A

07

Learner’s Book answers
1 Anisha – science; Felipe – English

FT

•

finished, they may compare Anisha and
Felipe’s experiences.

D

Learner’s Book answers
Yes

Download the audio transcript on Cambridge GO.

6 How did Anisha and Felipe answer each
question? Listen again. (10 minutes)
•

Learners can discuss how Anisha and Felipe
answer each question before listening again.

•

Play the audio, pausing after the answers to
each question.

•

You may ask learners to take notes of the
answers to discuss later. When they have

Differentiation idea: More confident learners
may not need so much support prior to doing
the exercise. However, less confident learners
will benefit greatly from this scaffolding as it will
help them plan the task. You can assist them by
asking them what difficulties they think they might
have and encouraging them to think of possible
solutions.
Critical thinking opportunity: Note-taking is a useful
skill to develop as learners have to make judgements
about what information is really necessary to record
and concentrate only on key ideas.
•

When they have finished, ask them to report
back to the class. They may collect results
and see how many have given similar answers,
which school subjects or sports are the most
popular, etc.
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•

Circulate, checking for correct pronunciation
and helping if necessary.

•

Learners do Differentiated worksheets 2A, B
or C.

Learner’s Book answers
Learners’ own surveys

•

Homework ideas
•

Learners write a survey about past school
experiences and use it to ask parents and relatives
about their school experiences. They use the survey
in the Learner’s Book as a model, making all the
necessary changes, for example questions should be
change from present perfect to simple past.

•

Home–school link: Learners ask their parents about
their school memories and experiences. They take
notes and prepare a short text. If possible and
suitable, they may accompany it with a photograph.
Make a class poster with all the contributions.

Plenary ideas
Reflection (15 minutes)
When learners have finished Exercise 7, ask them
to reflect back on their performance. What was the
most difficult aspect of the task? What did they do
to overcome the difficulties? What can they do in
the future to perform better?

FT

•

You may invite learners to start a ‘Reflection’
section in their notebooks and write down the ideas
they have come up with in this discussion.

1.7 Improve your writing: Write about it
LEARNING PLAN

7Sor.02, 7So.01,

Success criteria

• Speaking: Give opinions and
discuss ideas to plan a task.

• Learners can discuss the steps
needed to plan an exercise.

• Writing: Brainstorm ideas, plan
and write an account of their
first days at school, express and
support their opinions.

• Learners can brainstorm ideas and
plan an account.

R

7Wca.02, 7Wc.02

Learning intentions

A

Learning objectives

• Learners can give and support their
opinions in writing.

21st-century skills

D

Critical thinking: Identify problems in a proposed plan.
Communication: Know how to present points clearly and persuasively, use appropriate strategies to
develop a conversation.
Learning to learn: Know the appropriate format for a piece of written work, use notes to construct
original output.

Materials: Learner’s Book pages 32–33, Workbook pages: XX–XX

Starter idea

•

Blog posts (15 minutes)

Ask them what they wrote about and, if possible,
encourage them to show their writing to the class.

•

Ask, for example: Do you ever read blogposts or
online articles in newspapers or magazines? What
topics are you interested in? Have you read any

•

Ask the class if they have a blog or they have ever
written a blogpost for the school/class blog.
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interesting articles or blogposts recently? What were
they about? Did you discover any new and interesting
facts? Elicit answers from the class.
•

Bring extracts from books about school stories or
blog posts written by students and share them with
the class.

•

Ask learners to read a few and decide which they
like best, find the funniest, most interesting, etc.

•

Ask: What makes these stories attractive/interesting?
Is it the stories themselves, the language, the style?
Elicit answers from the class.

•

Write the checklist on the board. Learners copy in
their notebooks.

Step 1: Work in groups. Discuss these
questions.
Group:				Date:
Task: Write an account of your first weeks at
secondary school for the school website.
Standards:
1. Know appropriate format for a piece of
writing.

Main teaching ideas (60 minutes)
Tell the class that they are going to write an
account of their first weeks at secondary school for
the school website.

2. Know appropriate register for a piece of
writing.

•

As a class, discuss its characteristics. Elicit ideas.
Help with questions, for example How do you begin
the account? Would you use an introduction? What
kind of language would you use? What kind of
adjectives? Would it be formal or informal? Would
your report have sections?

4. Write a plan for a piece of writing.
Observed behaviour:
Positive results:
Problems:

Notes/recommendations/actions:

A

•

Introduce the main subject from the very
beginning

•

Use a clear organisation, possibly with
captions or subheadings

•
•
•
•

•

Have learners work in groups of three or four.

•

They read and discuss the questions and make
decisions.

End with a restatement of your views

Assessment idea: Circulate and spend a few minutes
with each group, listening to them while they are
working and asking questions about the decisions they
have made. Make notes for each group.

Used rhetorical questions

•

Use clear language

Use factual information or evidence/anecdotes

Used positive or negative vocabulary.

D

•

•

3. Use essential grammar generally effectively.

Summarise learners’ ideas on the board for future
reference. Ideas may include, for example:

R

•

FT

•

Focus again on the extracts they have read
previously and on the student descriptions in
Lesson 6. Ask learners if they think they reflect
the characteristics they have discussed. What other
features can they find?

You can keep cards to record your impressions.
See an example below:

Step 2: Write a plan for your account.
•

Learners write a plan for their report.

•

They can use the plan on page XX as a model.

•

Revise tenses, for example the past simple and the
present perfect, school subjects.

Step 3: Ask another learner to check
your plan.

•

Elicit possible sentence openings, for example So
far this term …, On my first day …, At first …,
Then…, My favourite subject(s) ….

•

When they have finished, drafting their plan,
learners exchange it with a partner.

•

They ask questions and make comments on each
other’s plans, for example order of ideas, kind of
ideas included, anecdotes, etc.

•

With the class, write a set of criteria that they will
use as a checklist to assess their work.
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Step 4: Write your account.

Plenary ideas

Learners work individually and write a first draft of
their report.

Discussion (15–20 minutes)
•

Step 5: Read through your account and
check for mistakes.

Learners read their accounts to the class. They ask
and answer questions about them.

•

Learners read through their account and use the
checklist to make sure they have included everything
they wanted.

Publishing idea: You upload the accounts to the
class or school blog.

Homework ideas

Step 6: Ask another learner to read your
report and comment on it.
They exchange their drafts with a partner.

•

Learners collect information about their family
history and add it to the notes they made in
Lesson 5.

•

Home–school link: Learners can show the account
to the family and explain what they have done.

FT

Assessment idea: Learners use the set of criteria and the
questions in the Learner’s Book to assess each other’s
work. Invite them to write two things they particularly
like about the text and one they would improve.

Step 7: Write a final version to be published
on the school website.

A

When learners receive their draft back, they edit it using
the feedback received.

1.8 Project challenge

R

LEARNING PLAN

Learning intentions

Success criteria

7Sor.01, 7Sc.04

• Speaking: Discuss a project,
discuss ideas, express
opinions, give examples.

• Learners can discuss aspects of a
project.

7Wca.02, 7Wc.02

• Writing: Brainstorm ideas,
plan and write a guide and
a profile.

D

Learning objectives

• Learners can write a profile.
• Learners can plan and write a guide.
• Learners can express opinions and give
examples.

21st-century skills

Critical thinking: Select key points from diverse resources to create a new account.
Communication: Use a number of cohesive devices to link sentences into clear, coherent discourse.
Collaboration: Work with others to plan and execute class projects.

Materials: Learner’s Book pages 34–35
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Starter ideas

•

A quiz (15 minutes)

Group members take turns to ask the
questions in Exercise 2.

•

One group member can record the
conversations. When they have finished, they
can play the recording back to the class.

•

Divide the class into small groups. Ask groups to
write ten quiz questions about the unit.

•

When they have finished, they exchange their quiz
with other groups and solve it.

Assessment idea: When all group members have
finished, they look at the self-assessment questions.
They first answer them individually discuss them.
Then, they may discuss them in their groups.

Main teaching ideas
•

Tell the class that they are going to work in groups
or pairs to do a project.

•

Ask learners to read the descriptions of the projects.
Clarify any aspects that might not be clear to them.
Have learners choose a project and get together in
small groups with other learners who have chosen
the same project.

Project 1: Family history (60 minutes)

Read this account of an older family member.
You’re going to write something similar.

•
•

2

Focus on the photograph and ask learners why the
photograph is in black and white. What do they
notice about the lady in the photo, for example
hairstyle, clothes? Where do they think the photo
was taken? Who is the lady in the photo?
Ask the class to read the text and find out
about the lady.
Tell the group that they are going to use this as
a model to write about a family member.

Remind groups of the notes they made at
home about family members and family
history (Lesson 5 home–school link).
Learners read the questions and organise their
notes accordingly.

D
•

3

2

Divide the work among the members of
your group.

They divide the work among group members.

3

Design and write your guide.
•

Groups decide how they are going to design
the guide. Then each group member carries out
their task.

•

4

They write a first draft of the guide. They read
the draft and make adjustments.

Exchange guides with another group. Make
constructive comments and suggestions.
•

Groups exchange their guides and make
comments on each other’s work.

•

Invite them to make at least two positive
comments about the guide they have received
and one thing they would improve or find
missing.

Self-evaluation checklist

Write a profile of this person you have chosen.
Use Cecilia’s profile of her great-grandmother to
help you.

•

When all groups have finished, ask learners to read
and reflect on the questions. They can discuss the
questions in their groups.

•

You may wish to have them write their reflections in
their reflection journals.

•

•

Home–school link: You may wish to record groups
as they are working so that learners can show them
to their families.

•

4

Groups read the questions and make notes.

Think of an older member of your family. Do
some research to find out as much as you can
about them.
•

Work in groups. There are going to be two
sections in the guide. Discuss the following
questions and write down your ideas.

A

•

R

1

1

FT

•

Project 2: A guide to social customs
(60 minutes)

Learners use their notes to write a first draft of
the profile of the person they have chosen.
They revise and edit as necessary.

Work in groups. Other members of the group
ask you the questions in Exercise 2. They can ask
other questions if they want to.
•

Once learners have finished their work, they
get together with their groups.
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1.9 Read and respond: Fiction
LEARNING PLAN
Learning objectives

Learning intentions

Success criteria

7Rm.02

• Reading: Reading and
answering questions,
appreciating style.

• Learners can read and appreciate a
story.

7So.01

• Speaking: Discussing
behaviour; discussing style
and characters in a piece of
fiction, discussing values.

• Learners can give opinions about
characters and their motivations.

• Writing: Answering questions,
writing a story.

• Learners can brainstorm ideas and
plan a piece of writing.

FT

• Learners can express opinions and
support them with examples.

7Wca.03, 7Wca.02

• Learners can write and edit their work.

21st-century skills

Critical thinking: Speculate; make inferences; discuss opinions, assess strengths and weaknesses and
possible solutions.

A

Creative thinking: Employ new ideas and content in solving a task or exercise.

Learning to learn: Identifying helpful resources for their learning, using a learner’s dictionary and other
reference sources.

R

Materials: Learner’s Book pages 36–38, Workbook pages XX–XX

Starter ideas

Main teaching ideas

Story types (10 minutes)

Before you read (10–15 minutes)

•

•

Focus on the title of the story and the illustrations.
Does it give learners a clue about what it is about?
Elicit ideas.

•

Encourage learners to predict what the story is
going to be about and where it is set. Invite them to
justify their opinions.

•

Tell them to read the short text about the author.
What do they know now about the story that they
didn’t know before? Is there anything surprising
about the information they have read?

D

Discuss stories with the class. What sort of stories
do they like? Do they prefer to read funny or more
serious stories? Encourage them to talk about
stories they have read, and provide them with
details of books you have read.

•

Bring extracts of the beginning of different kinds
of stories suitable for the age of the learners, some
based on real events or people, some fictional and
fables. Share them with the class and ask them, for
example What sort of story do you think this is? Do
you think it’s a story about real people or is it fiction?
Why? Which one would you like to read? Why do you
find it interesting?

1 Read and listen to the first part of
the story. (15 minutes)
•

08

Tell learners to listen and read the first part of
the story.
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•

Ask if they think it is based on real events and
real people or if it is a fable. Encourage them
to give reasons for their answers.

•

Remind them of what a fable is – a traditional
story that teaches a moral lesson.

Critical thinking opportunity: Ask learners about
their experience of reading the text. Was it difficult
to understand? Did they find many new words?
Learning to learn: Ask learners what they do
when they read a story and do not understand
all the words. Do they try to guess the meaning
from the context or do they look for all the
words in the dictionary? What do they think a
key word is?

•

Ask the class to reread the extract and circle
the words they do not know.

•

With a partner, they try to guess the meaning
from the context.

•

Discuss the meanings as a class.

•

Then focus on the glossary and ask learners to
check if their ideas were correct. Check as a
class. What helped them decide?

Each group takes it in turn to read their
summary. The rest of the class listens to check
that the details are correct.

Learner’s Book answers
Learner’s own answer
Assessment idea: This exercise lends itself to
assessing how learners organise themselves to
work in a group, if they understand what steps
are needed to complete a task, and how individual
learners are able to explain the task to others and
direct the group’s work. After they have finished,
you may ask groups to discuss how well they did
the exercise and whether they should improve their
organisation.

FT

•

•

3 Answer these questions. (15–20 mins)
•

Ask the class to work individually. They reread
the text and find the answers to the questions.

•

When they have finished, ask learners to pair
up with a partner and discuss their answers
before discussing as a class.

A

Critical thinking opportunity: These questions
offer learners the chance to make inferences and
think beyond the literal questions. When they
predict how the story continues and ends, they need
to draw conclusions and infer how each character is
going to behave based on what they have read.

Download the audio transcript on Cambridge GO.

R

Learner’s Book answers
Fable – begins with ‘Once upon a time’, moral
theme of being generous

D

2 Work in groups. Summarise this part of
the story in no more than ten sentences.
(15–20 minutes)
•

Ask learners to read the steps and clarify
doubts.

•

Get the class to work in groups. Each member
of the group says what they remember of
the key points of the story. Emphasize the
importance of making sure every member of
the group has a chance to say something.

•

They choose one group member to write down
the summary with everybody’s help.

•

As a group, they check that all the ideas are
there and the spelling and language are correct.

Learner’s Book answers
a Answers will vary but may include kind,
generous, powerful, rich
b Answers will vary but may include clever, greedy,
unfortunate, generous
c Learner’s own answer

4 How many times does the writer use
the word ‘gold’? Why do you think he
repeats the word?
•

Ask learners to reread the text and look for the
word ‘gold’. How many time is it repeated?

•

Encourage them to think why the writer
repeats it.

Learner’s Book answers
12; Learner’s own answer
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5 Fables and traditional stories often
feature an action that is repeated.
What is the action in this part of the
story that is repeated? Can you think of
another traditional story where an action
is repeated?
•

8 Choose one of the following scenes
and imagine what the people in the
story said to each other. Write a short
dialogue. (20–25 mins)
Assessment ideas: Discuss with the class what a
good dialogue would look like and write a set of
criteria in learner-friendly language. The criteria
may include, for example:

Ask learners if they know other traditional
stories where an action is repeated. Elicit
examples. Ask learners to explain what the
stories are about and what action is repeated.

•

correct use of tenses

•

correct punctuation and spelling

•

variety of vocabulary

•

use of direct speech

•

the thoughts and feelings of the characters

•

how the characters speak and behave

•

how the characters develop or change in
response to events.

FT

•

Focus on the rubric and ask learners to
find the action that is repeated in this story.
Elicit ideas.

Learner’s Book answers
Learner’s own answer

Learner’s Book answers
The peasant returning the palace; Learner’s own
answer

6 What do you think is going to happen
next?

Learner’s Book answers
Learner’s own answer

Learners read the scenes and draft their dialogues.
When they are happy with it, they revise it against
the criteria.

•

They get together with a partner or in a small
group and exchange their dialogues. They read each
other’s work and give feedback using the set of
criteria. They make at least two positive comments
about them and one thing they would like to
improve.

•

Learners receive their writings back and act upon
the feedback. They write their final text.

•

Ask groups or pairs to share their dialogues with
the rest of the class.

R

7 Work in groups. Discuss these
questions. (20–25 minutes)
•

Ask the class to reread the text and circle the
words they do not know. Can they guess what
they mean?

•

Ask learners to work in groups and answer the
questions.

D

09

•

A

Ask learners to predict what is going to happen
next. Why do they think so?

•

You may do this exercise as Think-Pair-Share.

•

Ask learners to read the questions and answer
them. Then they get together in pairs or
small groups and compare and contrast their
answers.

•

Finally, discuss the answers as a class.

Critical thinking opportunity: Ask learners to
speculate about what might have happened if the
peasant had had a different personality type.
•

Values: Ask learners to reflect what the moral
of the story is. Allow enough time for learners
to reflect and give reasons.

Learner’s Book answers
Learner’s own answer

Plenary ideas
Consolidation (15 minutes)
•

Ask learners about their experience of reading the
text. Was it difficult to understand? Why? How did
they overcome the difficulties?

•

Ask learners to get together with a partner and act
out one of their dialogues.
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Use of English

Homework ideas
•

Ask learners to look for a fable or a story with a
moral and bring it to the class on the following day.

•

Home–school link: Learners can read and discuss
the extracts with the family. They can ask parents
what they think about the story.

Check your progress
Learner’s Book answers
General knowledge quiz
1

2 a

saw

e

was

b

had

f

did you have

c

were

g

didn’t see

d

took

3 a

headteacher’s

d

parents’

c

teachers’

e

Australia’s

I’ve got a gold watch which/that belonged to my
great grandmother.
In my class there’s an Australian girl whose sister is a
famous tennis player.
This is a very interesting book which/that tells you
how to trace your family history.

3 France and USA
4 Panda

Both my grandfathers were footballers who played in
the World Cup.

A

5 100th anniversary, a period of 100 years
6 White

b

4 The story is about a king who gave a lot of money to
the poor.

 uge wooden horse (Trojan horse); so the Trojans
H
would think it was a gift and bring it inside their city

2 Rothschild Fabergé Egg

friend’s

FT

Working individually, learners do the three parts of
the test.

1 sent, had, was/were, came, left, thought, went, saw,
took, said

7 AFRICA, EUROPE, ASIA

Summary checklist

8 DNA

•

Learners read through the checklist and tick the
things they can do. Encourage them to reflect on
how well they can do these things.

•

Invite them to think of ways they can improve
their performance, for example what strategies they
would need to use more or learn to use.

•

You may invite them to keep a diary where they can
record their ideas and reflections.

9 Canada

R

10 Land bridge
Vocabulary

1 how are things?

good afternoon
good morning

D

how are you?

nice to meet you
see you later

2 a

nod

c

shake

b

bow

d

put

3 a

only

d

relatives

b

nephew

e

ancestors

c

great-grandparents
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1

Relationships

1.1 Meeting and greeting
1

Read the text about Japan. Then write yes or no
beside each of the sentences.
In formal situations...
b

They bow when they meet. …………

c

If you come from another country it’s OK
to shake hands. …………

d

When you meet someone, it’s important to
look at them. …………

e

It’s good to nod when someone is speaking
to show you’re paying attention. …………

FT

No
Japanese people shake hands. …………

Complete the crossword with words you have used
in this unit.

In a conversation, when you are
listening to a Japanese person,
it is important to nod your head.
This shows that you understand
the speaker. When you wave your
hand in front of your face it means
‘No’ or ‘I don’t know.’ Don’t stand
too close to the other person and
never touch them.

A

2

a

In Japan, the formal way to greet
each other is by bowing. Foreign
visitors can shake hands and bow
their head a little when they meet,
or just nod their head. The bow is
quick, you don’t smile and there is
little, or no, eye contact.

4
8

R

Across
1
In some countries, you greet people by
giving them a ………… on the cheek.
(4 letters)

D

A person you work with. (9)
Move your hand when saying ‘Hello’ or
‘Goodbye’. (4)
9
Put your arms around someone. (3)
10 ‘How are you?’ ‘I’m …………, thanks.’ (4)
Down
7
2
In some countries, you ………… hands
when you meet someone. (5)
8
3
A short way of saying ‘Goodbye’. (3)
5
The opposite of younger. (5)
6
A movement of the hand, arm or head to express
something. (7)
7
In Japan and China, it’s polite to ………… your
head when you meet someone. (3)

1

2

3

4

5

6

9

10

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
8

We are working with Cambridge Assessment International Education towards endorsement of these titles.
1.2 History

1.2 It’s better to give than to receive
1

Write the words in the box next to their definitions.
brilliant  celebrate  centenary  dynasty  enamel  enormous  popular

b

Very clever ……………………

c

Liked by many people ……………………

d

A period in history when a country’s rulers are all from the same family
……………………

e

Show that a day is important by having a party or special event
……………………

f

The year that is a hundred years after a special event ……………………

g

Coloured material that is made of glass and which is painted on to metal
jewellery ……………………

A

FT

enormous
Very big ……………………

Put the letters in the correct order to make a word that completes the sentence.
a

soldier
My brother’s a …………………
(rieldos). He joined the army last year.

b

They’re ………………… (denageg) and they’re going to get married in July.

c

There’s a ………………… (uteats) of a man on a horse in the town square.
She was wearing a beautiful gold ………………… (inach) around
her neck.

D

d

R

2

a

e

If they don’t stop that fire, it will ………………… (storyed) the village.

f

The United States of America was called the United Colonies before the
American War of ………………… (nIcedeepdenn).

g

The two countries don’t need to go to war. They can find a
………………… (cloptimadi) solution to this situation.

h

He spent hours trying to fix his bike but he didn’t have any
………………… (cussec). It’s still broken.
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Low res

1 Relationships

1.3 What should I give?
1

Read the text. Look up any words you don’t
know in a dictionary.
Bhutan is a country at the eastern end of
the Himalayas. The exchange of gifts is
an important part of Bhutanese life.

FT

When you receive a present from
someone, you should give a present
in return. If their present comes in
a container, you should return the
container with a few sweets or biscuits,
or some fruit in it. You should never
open a present in public, or in front of
the person who gave you the present.

Using a dictionary

Use a good dictionary to help you with
difficult words in a text. It will show you
how to pronounce the word and what
sort of word it is, and it will explain the
meaning. It may even have a picture to
help you.

A

When you first move into a house,
especially in a country area, your new
neighbours may welcome you with gifts
of eggs, apples or potatoes from their
garden. People also give presents to
someone who is going away from home
to study overseas, or on a long trip.

Study skills

Container / kanteins / noun
an object such as a box
or a bottle that is used for
holding something

D

R

When receiving a gift, the Bhutanese
always gently refuse to take the gift for
a few minutes, with polite comments
such as: ‘You really don’t have to do
this,’ ‘You shouldn’t have taken so much
trouble,’ ‘It’s OK, I don’t really need it.’
You should offer the gift a second or
third time. The person will then accept
the gift.

This tells you how to
pronounce the word.

2

This tells you
the meaning.

This tells you
what sort of
word it is.

Write the definition of the following words and phrases. Use a dictionary if necessary.
a

a gift
a present …………

e

overseas …………

b

a container …………

f

trip …………

c

in public …………

g

refuse …………

d

neighbours …………

h

comments …………
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Use of English

Past simple
Use of English
Positive: regular
Yesterday morning we stayed inside and
played chess.
When Tariq arrived, we stopped playing and
studied for our history test.

Questions
Did you go home after that?
Did you cycle home?

Check!

Negative
Luckily I didn’t hurt myself and there weren’t
any more accidents!
Short answers
Yes, we did.
No, I didn’t.

No, it wasn’t.

A

Was your bike OK?

Who taught you to play chess?

FT

Positive: irregular
Then we went for a bike ride. It was fun
until I fell off my bike.

Wh- questions
Where did you get your chess set?

Complete the rules.

R

We form the regular past simple by adding …………1 or d to the infinitive, or by deleting y
and adding …………2. Sometimes we double the consonant.
In the past simple we use did in questions and …………3 in negatives.

D

The past simple affirmative of be is …………4 in the singular and were in the plural. The
negative is wasn’t / …………5.

Focus
1

Write positive and negative sentences in the past simple.
a

(not play) table tennis yesterday. I (play) chess.

I didn’t play table tennis yesterday. I played chess.
………………………………………………………………………………………………..…
b

The pandas (not look) happy. They (look) very sleepy.
………………………………………………………………………………………………..…

c

Ken (not arrive) in the morning. He (arrive) in the afternoon.
………………………………………………………………………………………………..…
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d

They (not try) to help. They (try) to hide.
………………………………………………………………

e

I (not carry) the big suitcase. I (carry) the little one
………………………………………………………………

f

You (not drop) a plate. You (drop) a glass.
………………………………………………………………

g

We (not have) lunch together. We (have) supper.

Practice
Find and correct the mistakes.
a

studied
I studyed English before. …………………

b

You refered to his book in your essay. …………………

c

She cryed when she heard the news. …………………

d

They prefered to wait outside. …………………

e

The children really enjoied themselves. …………………

f

He stoped the car and got out. …………………

Remember to check
whether the verb form is
regular or irregular.
We don’t add regular
endings to irregular verbs:
She always teached
us something interesting. ✗
She always taught
us something interesting. ✓

R

Challenge
3

Get it right!

A

2

FT

………………………………………………………………

Write questions and answers in the past simple.
a

What (you think) of the wedding? ………………………………………………………

D

b

Did Raz write this poem?
(Raz write) this poem? ……………………………………………………………………

4

c

Who (send) you that beautiful card? ……………………………………………………

d

(you watch) that film about pandas? ……………………………………………………

e

No. I wrote it for my sister’s wedding.
No. I (write) it for my sister’s wedding. ………………………………………………….

f

My friend Helen. She (make) it herself. …………………………………………………

g

Yes, I (see) half of it but then I (fall) asleep. ……………………………………………

h

I (think) it was beautiful but my mum (cry)! ……………………………………………

Match the questions and answers in Exercise 3.
a

5e
…………

b

…………  c

…………  d

…………

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
12

We are working with Cambridge Assessment International Education towards endorsement of these titles.
Use of English

Should / shouldn’t + infinitive
Use of English
It’s a really good book.
You should read it.

FT

You shouldn’t use the
computer so much. It’s
bad for your eyes.

A

I’ve got a bad headache.
What should I do?

Should we watch another
film? No, we shouldn’t. It’s
really late.

We use should/shouldn’t when we give advice and suggestions.
We can also ask for advice and suggestions with should.

R

Check!

Complete the explanation.

You should do this = It’s good to do this; it’s a good idea.

D

You …………………1 do this = It’s not good to do this; it’s not a good idea.
…………………2 I do this? = Is it a good idea to do this?

Focus
1

Circle the correct word.
a

We should / shouldn’t send Nina a card. It’s her birthday tomorrow.

b

You should / shouldn’t laugh. I’m talking about a serious problem.

c

He should / shouldn’t work harder. He wants to be a doctor one day.

d

People should / shouldn’t waste water.

e

You should / shouldn’t look carefully before you cross the road.
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2

Order the words to make questions.

Should we buy some flowers to
buy / flowers / Should / some / take / to / us / we / with ? ……………………………………

a

take with us?
………………………………………………………………………………………………..…
b

about / I / party / Should / tell / the / Wang ? …………………………………………………

c

on / our / we / work / projects / together / Should ? ………………………………………….

d

jackets / our / put / should / we / Where ? ……………………………………………………

e

bring / How / money / much / we / should ? …………………………………………………

3

FT

Practice

A doctor is speaking. Complete his words with should or shouldn’t and a verb from the box.
go  clean  do  talk  drink  play  spend  eat
Be healthy!

should do exercise or sport four times a week.
You ………………

b

You ……………… to bed late. We all need eight hours sleep a night.

c

We ……………… our teeth after every meal.

d

You ……………… plenty of fruit and vegetables.

e

Young children ……………… coffee. It isn’t good for them.

f

Everyone ……………… some time outside every day.
Fresh air is good for us.
You ……………… computer games all day. It’s bad for your eyes.

Be healthy!

When you have problems you ……………… about them to family or friends.

D

h

R

g

A

a

Challenge
4

How can you make your life, your school, your town better?
Complete the sentences with your own ideas.
a

go to bed earlier
I think I should ……………………………………………………………………………….
.

b

I don’t think I should ……………………………………………………………..............… .

c

I think at school we should …………………………………………………………….....…. .

d

I don’t think ………… should ………………………………………………………………. .

e

I don’t think…………should ………………………………………………………………... .
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1.4 Talk about it

1.4 You and your family
1

Read Laila’s words and write the names of
the people on the family tree.

1

‘I’m Laila. I’m married to Farid. We have
a boy, Rachid, and a girl, Samira. My mum’s
name is Khadija and my father is called
Yousef. One of my grandparents is still
alive. It’s my mum’s dad. His name is
Ali and he’s 85. I have a sister called
Jamila and a brother called Khalil.
Jamila is married to Omar and they 4
have a boy called Amir and two girls,
Yasmin and Salma.’

aunt

brother

cousin

nephews

nieces

parents

9

10

11

12

13

daughter family

grandfather great grandfather

paternal

son

sisters
Amir: ‘My …………………
Yasmin
and Salma are very silly. My
………………… Rachid is cool.

sisters

uncle

g

Rachid: ‘My ………………… Ali tells
some amazing stories.
Jamila: ‘Dad’s father – our
………………… grandfather
was called Khalil, like my
………………… .’

R

a

8

FT

What do they say about family
life? Use words from the box to
complete the sentences.

7

6

5

A

2

3

2

h

c

Farid: My ………………… Samira
made me a delicious cake.’

i

Salma: My ………………… Farid is
the best cook in the world!

d

Samira: ‘My ………………… Jamila
is an amazing swimmer.’

j

e

Yasmin: ‘My ………………… Amir
never helps with my homework.’

Khalil: It’s very expensive buying
presents for my three …………………
and two ………………… .

k

f

Omar: ‘I’m teaching Jamila’s
………………… Ali to use a mobile
phone. It isn’t an easy job!’

Samira: Both my …………………
wear glasses.

Khadija: I think my …………………
Khalil should get married and start a
………………… .’

D

b
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1.5 Family history
1

Solve the crossword.
1

3

2

4
5
6
9

10

11

13

16

A

15

14

12

FT

8

7

D

R

Down
2
The part of the cell that contains
genetic information. (7)
3
A member of your family. (8)
5
Eye colour is …………. It depends
on the eye colour of a person’s
parents. (10)
7
Find out. (8)

2

Across
1
We all receive 50% of our
…………. material from each
parent. (7)
4
The largest ocean. (7)
6
‘I’m …………. from people
who travelled to Canada
thousands of years ago.’ (9)
8
Everyone’s ancestors came
from this continent. (6)
11 This is short for
deoxyribonucleic acid. (3)
15 Europe is one; Asia is another
one. (9)
16 Some people want to learn about
their family …………. (7)

9
The second largest ocean. (8)
10 The people who started your family a
very long time ago. (9)
12 Sydney, Canberra and Darwin are
cities in this country. (9)
13 Another word for join. (4)
14 They are the small things that make
up all the parts of our bodies. (5)

Complete the text with the correct word from the box.
cell  DNA  genetic  know  nucleus  work

cell
Our bodies have around 210 types of ………….
Each cell does a different job to help our body to
1
………… . There are blood cells, bone cells, and cells that make our muscles.
Cells …………2 what to do because DNA in the …………3 of the cell tells them. DNA is like a
computer program. The cell is the computer and the …………4 is the program or code. Inside
the DNA, there are genes. Genes give …………5 instructions. They tell a cell how to make
protein. The cell uses that protein to grow, and to live.
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1.6 Talk about it

1.6 You and your school
1

Complete the conversation between Anisha and Adam with the correct form of
the verbs in the present perfect.
Anisha:

have you enjoyed
1
(you / enjoy) most?
Which subjects ………………………………

Adam:	Well, I ………………………………2 (enjoy) Science. I like doing experiments in the
lab. What about you?

FT

Anisha:	English is my favourite subject, because we ………………………………3 (read)
some funny stories and we ………………………………4 (do) some creative writing.
………………………………5 (you / do) any after-school activities?
Adam:	Yes, I have. I ………………………………6 (join) the school orchestra. I’m learning
to play the drums. What about you?
Anisha:	I ………………………………7 (not / have) time. Which sports
………………………………8 (you / play)?
I ………………………………9 (play) football.

Anisha:

I’ve played volleyball.

Adam:

………………………………10 (the headteacher / speak) to you yet?

A

Adam:

Anisha:	Yes, she knows my name. She said, ‘Good morning, Anisha.
………………………………11 (you / enjoy) this term so far?

R

Adam:	Yes, I have. I ………………………………12 (make) quite a lot of new friends and
I ………………………………13 (enjoy) it.

Challenge

Write the answers to these questions.

D

2

a

Which subjects have you enjoyed most this term?
……………………………………………………………………………………

b

Why have you enjoyed those subjects?
……………………………………………………………………………………

c

Which sports or after-school activities have you done?
……………………………………………………………………………………

d

What have you enjoyed most about school so far this term?
……………………………………………………………………………………
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Which / that, who and whose
in defining relative clauses
Use of English
I’ve got a friend. He stands on his head every day.
I’ve got a friend who stands on his head every day.

Check!
Complete the rules.

FT

Do you know the Spanish girl? She lives on the third ﬂoor.
Do you know the Spanish girl who lives on the third ﬂoor?

We can use the relative pronouns who, which, that, whose
to join two sentences.
The part of the sentence starting with who /which/that,
whose is called a …………………1 clause.

A

We use …………………2 for people.

We use …………………3 or …………………4 for things and animals.

Focus

Circle the correct relative pronoun.
a
b

Have you seen those lizards who / which can change colour?

I’ve got a friend who / which can speak five languages.
I never wear shoes who / which hurt my feet.

D

c

R

1

2

d

Nadia knows someone who / which has a pet spider.

e

Where are the books who / which were lying on the table?

f

My mother likes films who / which make her cry.

g

I don’t know anybody who / whose parents own a restaurant.

Rewrite all the which sentences in Exercise 1 with that.
a

Have you seen thoe lizards that can change colour?
…………………………………………………………………………………………………..

b

…………………………………………………………………………………………………..

c

…………………………………………………………………………………………………..

d

…………………………………………………………………………………………………..
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Practice
3

Join the sentences with who, which, that or whose.
a

OrangeO is a healthy drink. It gives you energy.

OrangeO is a healthy drink which gives you energy.
………………………………………………………............................................................
b

Daisy Diamond is a remarkable actor. She stars in the latest Ancestry film.
………………………………………………………............................................................

c

Oceans is a brilliant computer game. It makes you think.
………………………………………………………............................................................
Forest is a beautiful perfume. It smells of trees.

FT

d

………………………………………………………............................................................
e

Soft is a new soap for children. Their skin is sensitive.

………………………………………………………............................................................
Match the sentence beginnings with the endings. Then join them with who, which / that or whose.
a

My friend has a cat

b

I don’t like people

2

likes watching TV.

c

That’s the girl

3

talk in the cinema.

d

Let’s invent a machine

4

father taught us to swim.

a

My friend has a cat that likes watching TV.
………………………………………………………........………........………........………...

b
c

A

does our homework!

………………………………………………………........………........………........………...
………………………………………………………........………........………........………...
………………………………………………………........………........………........………...

D

d

1

R

4

Challenge
5

Complete these sentences with who / which / whose + a relative clause.

a

who loves making cakes.
I’ve got a cousin ………………………………………………………………………………

b

I like films ……………………………………………………………………………………..

c

I don’t like people ……………………………………………………………………………..

d

I want a machine ………………………………………………………………………………

e

I’ve got a friend ……………………………………………………………………………….

f

I know …………………………………………………………………………………………
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Present perfect simple
Use of English
Affirmative
I’ve finished my painting.
My uncle has opened a new shop.
They’ve moved to Australia.

Questions and short answers
Have you started your homework?
No, I haven’t.
Has Chau asked you to her party?
Yes, she has.

Check!

There’s a list of irregular past participles on
page 00 of this book.

A

Complete the rules.

Irregular forms
Aarav has lost his glasses.
She hasn’t broken her leg but she’s hurt it.
Have you seen the new lab?

FT

Negative
Dianne hasn’t started her project yet.
You haven’t talked to me all day.

We form the present perfect simple with the verb …………………1 and the past participle.

R

In the third person singular, the short form of has is …………………2, e.g. It’s stopped
raining.
The past participle of regular verbs ends in …………………3.
Many verbs have an irregular past participle: break / …………………4, lose /
…………………5, see / …………………6.

D

We use the present perfect simple to talk about actions in the past that have a result in the
present, e.g. I …………………7 lost my glasses (= I haven’t got them now).

We never use the present perfect with time phrases like yesterday, last week/night/year, on
Saturday. With those time phrases we use the past simple, e.g. I saw Kim last week.

Get it right!
Remember that we never use the present perfect with time phrases like yesterday, last
week/night/year, on Saturday. With those time phrases, we use the past simple: I saw Kim
last week.
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Use of English

Focus
1

Complete each sentence with the correct verb in the present perfect.
answer  close  finish  travel  invite  try  wait

’ve finished our homework. Can we go and play football?
We ……………...…

b

I ……………...… the email from Karen.

c

Great! Melissa ……………...… me to her party.

d

My uncle is a pilot and he ……………...… all over the world.

e

We ……………...… long enough and he still isn’t here. Let’s go without him.

f

They ……………...… the cinema so now we always watch films online.

g

I ……………...… all the cakes in that shop and they’re all delicious.

Practice

Complete the questions with have or has.
Has Anita arrived yet?

b

………… you saved enough money
to buy a bicycle?

e

………… we walked a kilometre yet?

f

………… it stopped raining?

g

………… they talked about their plans
for the future?

A

a

c

………… I played mahjong?

d

………… Ahmet visited recently?

R

2

FT

a

Challenge
3

Choose the correct prompt and complete the dialogues, using the present perfect.
a

A: Does Aysha like your new hairstyle?

D

she hasn’t seen it yet.
B: I think she will but ……………………………............

b

A: What’s the camera like on that phone?
B: I don’t know. ……………………………............

c

A: Would you like a piece of cake.

I (not / eat) all day.
I (not / break) it.
I (not / take) any photos yet.
She (not / write) to me.

B: Yes, please. ……………………………............
d

A: Does your leg hurt a lot?
B: It hurts a bit. Luckily, ……………………………............

e

A: Is Lena having fun in Australia?
B: I don’t know. ……………………………............
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1.7 Improve your writing

2

A teacher is speaking. Complete the sentences with and, but, so or because.
a

and I’ve
The first month of term has gone fast ……………….
been very busy.

b

The new students have settled in ………………. made friends.

c

Most of them are doing well ………………. there have been a few problems.

d

Last week one student was 15 minutes late for a lesson ………………. I gave him extra
homework.

e

I’ve agreed to help with the after-school jazz band ………………. I’m going to organise a
concert at the end of term.

FT

1

Complete the science teacher’s report for the school website with words from the box.
Chemistry far

few first lab

marks presentation

subject teaching well
Low res

3

R

A

The first ………....…1 weeks have gone ………....…2 and I’ve
enjoyed ………....…3 the new students. At ………....…4 some
of them were a bit nervous about learning ………....…5
because it’s a completely new ………....…6 for them. But they
love our beautiful new science ………....…7. Yesterday two
students gave a ………....…8 about the DNA of an onion.
It was excellent so I gave them good ………....…9. So
………....…10, so good!

Imagine you are a sports, languages or art teacher at your school. You have to write
a report for the school website. Plan your report by answering these questions.
What subject do you teach? ………….………….…………..………….…………..…………

D

a
b

What is the classroom/gym/sports ground/art studio like? ………….………….…………....

c

Have any of your students done presentations? About what? ………….………….…………

d

Have you agreed to help with any after school activities? ………….………….………….…..

e

Are you going to organise an end-of-term party or concert? ………….………….………….

Challenge
4

Use Exercises 1 and 2 to write your report in your notebook. It should be about 100 words.
Start like this: It has been a good term so far with my new students. I teach …………. and this term

I have got …………. (how many?) new students.
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1.8 Read and respond

1.8 Fiction
1

Complete the text with words from the box.
allow forest goat guards thought peasants poorest powerful sent time

time there was a rich and 2………… man. All the people who lived near him
Once upon a 1…………
3
were poor …………, who worked on his land. The rich man didn’t 4………… them to come
near his house.

FT

One day a peasant said, ‘Once I saw the rich man in his garden.’ Another peasant said, ‘I saw him
in the 5………… riding his horse.’ A third peasant, who was the 6………… man in the village,
said, ‘That’s nothing! I can go and eat with him any time.’ The others said, ‘Don’t talk rubbish! If you
ever have a meal with him in his house, we’ll give you a 7………… and three bags of rice.’
The next day, the peasant went to the rich man’s house and told the 8………… that he had
good news, which he could only say in private. The guards told the rich man what the peasant
had said. The rich man 9………… the peasant would tell him something important that could
make him even richer. So he 10………… the guards away and let the peasant come in.
Put the dialogue between the rich man and the peasant in the correct order.

A

2

D

R

[ ] Peasant: I can’t say, Sir, but I need to
know.
[ ] Peasant: It’s not exactly good news, Sir.
It’s a question. What’s the value
of a piece of gold the size of a
melon?
[ ] Peasant: Thank you, Sir. I enjoyed
that meal.
[ ] Peasant: Not exactly. But if you don’t
know the price of gold, I’ll go
home for lunch.
[ ] Peasant: Thank you, Sir. I would like to
stay for lunch.

[ ] Rich man: But why? Have you found
gold?
[ 11 ] Rich man: Good. Now where is the
gold and I’ll give you a sack
of corn.
[ ] Rich man: Oh, you’re hungry. Stay for
lunch with me. And we can
talk.
[ ] Rich man: Servants, bring us lunch for
me and my guest. NOW!
[ 1 ] Rich man: What’s this good news you
want to tell me, peasant?
[ ] Rich man: Why do you want to know the
value of a huge piece of gold?

Challenge
3

Read the ending and write the dialogue between the peasant and the rich man in your notebook.

In the end the peasant tells the rich man that he hasn’t got any gold. The rich man gets
angry and calls him a fool. The peasant says that he isn’t a fool because he has had a good
meal and won a goat and three bags of rice from his friends.
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